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FOREWORD
This publjcation represents a uniqu?‘contribution to the field of v
vocational educa;1on. This qniqﬁeness i;bcharacterized in several ways.
First, this volune-pfgg;nts,the reports of a series of interrelated studies.
In this sense, these interrélated studies have éided the understanding of a
number of variables associated with a ébmmon theme or phenomenon. Secondly,
the pub;ication is unique in that the composite of the individual |
Studies has provided a logical and empirical base for a majon curriculum
development.activity.» This project has resu]ted}in the éevelopment,

publication and initial disseffination of a 650 page guide entitled

Methods and Materials forTeaching Occupational Survival Skills.

A third unique characteristic of this publication is that it is the first
publication of.the Office of Vocational Education Research (OVER). The OVER
has seven (7) %ndependent programs of research which include: ~Pro£essiona] .
Development, Curriculum DeVeloanntsanZ Delivery S}Ztéms, Planning ang
Evaluation, Special Populations, Individual Development, Foundations

of Vocational Education, and_Research on Researcﬁt"The activity reported

in this document falls within the cunyicdlum deveTopment and delivery
prdgram 6f research. The Office of.Vocatiqpal Education Research is

proud of this work and wishes to commend Robert E. Ne]éon for his efforts

in directing all studies reporte& herein. Sharon Lund 0'Neil, Thomas J.
Scanlan, Kent D. frison, Joyce Nies,.and James A. Peaﬁh are also

‘ cqmméndsd for their contr%bution to this pub]icatipn. Thg Research and

A | Déve]opméﬁt Section of the Department of Adult, Vocational and Technical.

I ~ ‘ P —ti,
Education of sthe 111inofS Office of Education is ‘acknowledged for pro-

viding support for this Qpcuﬁent and the included studies.

" Tim L. Wentling

) Office of Vocational Education
. Research
, - ‘ // o University of I11linois
. | ’ :
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) : " NCED FOR TEACHING
_OCCUPATIONAL SURVIVAL SKILLS AND ATTITUDES

by

Robert [. Nelson

Today, individuals are faced with a variety of problems and deci-
sions relating to their occupations. These proéjems and»decisiohs are
primarily due to the increasingly complex nature of the world Qf wgrk.

As social and techno]qdica1 changes continue to a]tﬁr\the present occu-

pational structure, emp]oymen§ prob]ems'ma} become even more severe. N
qutemporary workers may be better prepared 10 cope with the

complexities of the total environment in which they Iivé, howeQer, if

. they uﬁderstand how to cope with pfob]ems relating to various aspects

of maintaining thei; occupatiéns. The support given to career education

at all levels of educatiop has focused on the need for better educa-

L3

tional preparation for individuals to make more informed degisions .
. ' i A
regarding the work they do. The term "survival skills" received attention

':,,when Sidney Marland (1971), former Commissioner of'Educatioﬁ, noted the

‘h‘ -t 3 3 - . . ) . ‘ - 3 . ‘
ignificance of survival skills as an 1mpd¢tant part of career education:

S
Career education would provide the training students
require for successful employment and it would give
them the education they need to bring personal
fulfillment into their lives. It would teach reading,
writing and arithmetic as the fundamental skill§. It
would at the same time stress the ability to think,
decide aand judge--the "survival skills." (p. 7)

Marland implied that the educational system has the responsibi]if& for

preparing individuals to cope with the complexities of-surviving in the

world of work.
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Our present educational sys}em. however, does not appear to
adequately prepare students for 1iving and working in society. For
example, Pratzner_(19]2) étated that we have a'sy§tem Whicﬁ does not
perform either of it§ duties ‘well--the social maintenance role or the
individual self-actualization function. Pierce (1973) estimated that

sixty percent of the content of what is taught in school could. profit-

ably be discarded. The rationale for Pierce's estimate is that the

school does not provide either "job" skills or “coping" skills that
enabTe persons to lead satisfying, self-confident 1ives. '

AN . A
Vocational and technical education programs are one area-of the

.
- )

: gduéationa] system which is aimed primarily at preparing individuals
with job skills. If students are unable to appdy these job skills as
7

adults .in the real world, Bruner (1973, p. 22) suggests that we may

LY

possibly need to "transform our mode of education. . . to rewolutionize

and revivify this idea of vocation or occupation."

*

Finding meanihgfu{ relationships betﬁqgh joS preparation in
schools and on—ghe-job work activities ,are eséentfa]hif students are
to make smooth transitions from school to work. In a recent career
education monogr&bh, :Conditions Calling for Edudatid&af Refprm:

An Analysis," Edwin Herr (n.d.) stated: -

.+ the validity of the assertion that too many
studerfts fail to ‘see meaningful relations between
what they are bging asked to learn and what they

- do when they ledve the educational system rests
upon subjective grounds . . .

In the absence of hard data, there is a significant
amount of impressionistic data that schools in

© general are 1rrelev3At, and thus$ lack meaning to.
many students, because they do not address student
ngeds, the personal questions with wkich they are
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caping, or the reasons for learning what one is
exposed to. Another body of research, -however,
would say that this kind of experiencing, while
not now present in most schools, is necessary

to the attainment of vocational maturity, achieve-
ment and coming to terms with the self. As such,
%he sc?ools have an obligation to provide it.

p. 16 .

. 3 \
Educational pranration varies among o

ccupations as well as'ghong
individua]s'yithin 6ccupations.4.The worth of an occupation and.the

value of .a worker cannot be Judged only on the amount of educational
préparétion. but should be "more properly judged“ by the occupation's
contribution to soéiety (det, Evans, Mackin and Mangum, 1974). * Stu-
dents should be involved in educétional ;ctivities necessary to assist
them in attainifg their occupational goals qqﬂ/or to cope in a vocational
and social context (Campbell, 1968; Slocum and Bowles; ]967).h Expgyi-
ences may have to be provided ‘in school for stﬁdents to develohﬂself-

\ .
concepts appropriate to individual differences. in ‘relation to occupational

" needs (Super, 1953}, -

(%

We are living in an age of accelerated change. This rate of change _

is not \likely to remain ébnstant{ but will probably continue to 1ncfease.

.Educators are faced'with the challenge o_f'bkeparing students for the
- .

future. This involves preparing the stud?nts to Tive both satisfyiqg

personal and work ]1Qes.

] L]

- s -

Importance of the Problem R

‘Qne bf“théjmost important decisions made by‘young people is the
typelpf caregr they wish to.pursue‘duriﬁgltheir lifetime. Theie.,
important career choices'will affect their well-being and.happiness

EJ

for the remainder of their lives. To make these important decisions,
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students need to learn about the world of work and thelvariety of N

= 1

&

occupations available.
Research relating to the9ries of occupationallchoice received
. ' b

a great deal of attention in the<1950's. This research provided a
!

conceptual framework which emphasized occupational choice as a
‘developmentai process (Ginzbeng, et 5\.,.1951; Blau, et-al., 1956).
Psychological theories of vocational aspirations and choice have also
stressed the developmental nature of career decision making. These.
‘career decision making theo¢ies appear to emphasize the role of
personal factors and characteristics.in the process of selecting a ' ‘ ,
career (Ho]land 1959; Roe, 1957; Super, 1957; Tiedeman and 0'Hara, 1963).

_ The decision concerning an occupational choice “is,
¢ \1n the last analysis, a compromise whereby an individual
hopes to gain the maximum degrEe of satisfaction out
v of his working life by pursuing a career in which he
can make as much use as possible of his interests and
© capacities, in a situation which will satisfy as:many
-of his values and goals as possible (Ginzberg, et a] , 1951).

ATthough caneer defiSion making is highly important, research
. relating to the process of how career aspirations and goals are
- developed ard implemented'into‘educational programs has not\reJEide '

. much attention. In our soeiety. “the development of educational and

* ‘ occupational orientations by youth involves adaptation; indéed, it

forms a major part of the oyerall process of their~adapting to the

cu]ture“‘(Grasso Kohen. and Ro&éhi 1976). \\;\\ \
1. . R , .
irte ’

‘ A survey by the U. S Department of Labor was conducted to determ
\'
_the perceptions. aspirations. and expectations of young men; and women

/

who were graduating from college but had not yet entered the job mar&et

N . ’ . - : N

s~
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A major purpose of the study was to' provide data which
might be useful to those who are comijted to finding
more humane, dignified, reliable, responsive, and honest
ways of helping youth search for satisfying and productive .
work (U.S. Department of Labor, 1965).

' -A summary of the work-related data indicated that the vast majority
of the students expressed %avorab]e a%tjtudes toward work. However,
many of the respondents had serious{doqbts about tﬁe qua]ftgland
uniququgs of their skills and‘manynfe]t't?at they had‘nqtnadequatel}

prepared for the contemporary work markef.

' -

//
Curriculum Development _ : r

]

In explaining the role of curriculum specialists to determine

future directiogs in.vocationgl education, Peterson (1975) inhicated

that they must assist in redefining the term "skill.".

\
\

The vocational educator can no longer assume that he
. , ~ has provided a lifetime gift by teaching the student
v to perform a specific set of skills. In fact, train-
ing in this traditional sehse praobably prepares students
for vocational obsolescence, economic disappointment \
“and disillusionment. Curyriculum specialists must help
define the common core of skills which foqus on the
- coping behaviors that are needed to prepare the flexible,
« adaptive individual. -

The "knowledge exp]os#on" has raised many quéstions relating to
the current education needs ;f students_which will adequately prepare-

- them for xhei(\future Wwork roles. What skills will students use in

' \tﬁe'future to cope with the changing work enviranment? The prob]eﬁ ,
appears to be one of identifying general occupational skills and
.attitudes that ére crifica] to on-the-job success and.are abp]icab]e
to a variety of work situations. If these.genéral skills and attitudes °®

- can be identified and taught in the §cﬁools, students may be better ';’

; . prepared to cope with the varied and diversified tasks they will

K'-

-




encounter in work—ré]ated aqtivities in occupations at all ‘levels
within an organizat?&%.
A planned program for teaching these genbra] occupational skills.
and attitudes must be devised and implemented into the curriculum.
Howevé;, mos% vocatiopal education teachers are subject matter oriented. -~ .
For example, business education instructors teach subjéct matter content
and skills necessary for suédess in specific business occupations.
| Ski]qs such as typewriting and shorthand are con§idered essential for
stdents contemplating occupations related fo office careers. -
Skill ih.the use of cgrtain loo]§‘and equipmentfpne essential for
- specific occupat}ons in the industrial education area. The teaching of
specific technical skdi]s.is an important part of any yocatidnal‘educa-
- tion program. Although specific ski]] training may'érepare-students
for entry level positions, these skills may be of short-term value when -
careers for many people may extend over a forty-year.period of:time.
N ‘ Manj‘vocatiqna} educators consiaer gé;;ral occupational skills
and attttudeg such as problem ;olving; coping with change and éommuni-
. ‘ _ cations as extrzhely important. ‘However, the curriculum content in
| mogi vocational education textbooks does not reflect this major concern.
\ Because these general o;cupationa] sk{lls'and\attitudes are general in
ﬂxj . nature and not unique to a specific vocational subject area, theSe‘skills
\\\\_ and attitudes.are not 1ike1y to be syitematica11y-taught in any voca-
tional subject area. If thé}e are general occupational skills and atti-
~ tudes Which all students need, then a systematic attempt @ust be made -
by curriculum specialists }o develop a dLsic structure for -the imple-

’

mentqtibn of these skills and attitudes into the curriculum content for
all vocational argas} . \_ ' : Vo

. : L) A ’ : ?




Students need to know how to cope with, adapt tc and change their
occupational environmept The more informed young Qeople are about
how to survive in an occupatipn the more likely they will be able

) to sutceed in an occuuation which best meets their individual aptitudes
. @d interests. ‘Studying the ess’é?rtial elements relating to maintaining

an occypation will provide the additional educationaT experiences stu-

dents need in prepaning for a future occupatton.

f  Procedures
' The primary objectiye oﬁ‘tne Occupational Survival Ski]is‘Project,
was to’develop curriculum materials which would acco;nodate the teaching .
- of occubational survival skills and attitudes in uarious parts of the -
hign school vecational education turriculum Teaching these skil]s
and attitudes would be emphasized during the last two years of ‘high
school because of the following reasons: R /
| 1. During thein last-two years of high sehool, many stuuents
are involved in werk situations, either paid or non;paid
positions, and would be able to directly relate c]assreom
instruction in occupationa]\survival skills and attitudes .

to work situations.

- -

-~

2. A primary principle of learning indﬁcates that skills should
be taught closest to their actual use.
3. Teaching occupational survival skills and attitudes are an
\excellent way to summarize and prov1de-pnactical application
”ef students‘ previous academic and career pneparation in

e . SCﬁbO]'.
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To identify thetconteht for the curriculum materia]s; various g
research studie$ were conducted. fhe first study "Worker Perceptions
of Skills Necessary for Survival in the World of Work" was completed -
'in 1976 by Dr. Sharon Lund 0'Neil. Information from this stody gave .
‘valuable input as to the 1mportance of twenty seven spec1f1c skills
which workers - needed to ma1nta1n their JObS No 1nput was requested
in this study of employers because the project staff be]teved that BT
employers would jndicate their exoectations of workers rather than
whet skills workers actually needed to maintain thetr occupation.

To gather more information concerning the occupational survival
ski]%s, three additional studies were conducted. Because of some
over]ep, the number’of skills were reduced from twenty-seven skills
to twenty-one skills. : - | .

: “A'Study to 'Determine the‘épinions of Students and-Parents Con- 229

cerning the Teaching~of Skij]s Necessary for Survival in the World of
Work" was comp]eted by Dr. Thomas J. Scanlan in 1976. Students enrol]ed
in cooperat1ve)educat1on programs were: 1ncluded in.this study to deter-
mine what they believed,were the most important sk1lls they needed for
survival in work. The parents of the cooperative education stodents
were also includéd in this stud& to get their perceptions of what they !
be]ieved their sons or daughters needed tq maintain a job

Because of the impact of the school on the preparatlon of students
for work, another study "Opinions of Teachers, Counse]ors, ahd Admdnistrators
Concerning the Teaching of Occupatignal Survzval Skills," was“completed
| by Dr. Kent Frison in 1976.
The last study completed during the initial phase of the project
"Instructional Strategies for #eaching OCCupational Survival Skills.*®

-

[y



This stndy was completed by Dr Joyce Nies in ]977 and helped to
identify those teaching strategles which would be most appropriate
for teaching each of the skills - A .

Once the opinions of the various groups of school personnel,
students and narents. and workers were identified and summarized,
it was necessary to analyze this research data in relation to
previous research studi:s and related Tttergture concerning occu-
pational” education programs. Additional information and material
was obteineg;from the fo]lowing sources: a).current litereture;
b) results of surveys and research studies from educational insti—
‘tutions, pnnlic}agencies. business andagndustry; and c) advisory'

Vs

~committees composed of members from education, business and industry.
' This anelysis was crucial to the overall'projeet because the -
skills identified during the initial phase of the project appeared
to be too narrow in scope to be taught in high schools as nnits of .
in§truttion. A plan was implemented to identify units of instruetion
which would include the specific skil]s Within each un1t the spec1f1c
skills could then be converted into top1cs of 1nstruct10n
Att1tudes, perceptlons, and motlvatlons of people are 1mertant
to thelr success 1n occupatlons Rather than'concentratlng on specific
ttechnical skills, the emphasis of these currienlum materials would
pertain to acquiring conceptual skills needeq for work.such as planning,
"communication, and problem solving. _ | .
To assist in teaching the "human" aspects of work: twelve general

b

topics were identified by the pngject:staff relating to major octupa-

°

tional skills and attitudes necessary for.survival in the world of work.



.
These twelve general topics included:

Problem Solving

Coping with Conflict
Interpersonal Relations \ -
‘Effective Communicatjon .

. »WorRing in Organizations ~
Using Creativity at Work
Leadership

Authority and Resporsibility
Coping with Change

‘Motivation for Work ~
Understanding Self

Adapting and Planning for the Future .

— ot
N—=-OCODNOU S WA —

Specific sufviva] skills and attitudes, which were identified during
. the research phase, were integrated in the materials which were developed
for the aboye twelve geﬁera] topics.
The following two broad curriculum development objectives were
established for devejxping the curriculum:
1. To prepare ;éterials and activities for teaching students
7 the twenty-one occupational survival skills within the context
of the twelve instructional modules.
2. To develop sfudent curriculum modules which illustrate
L | priﬁcip]es relating to the twe]vé\general occupational
‘topics anq would apply to situations either on-the-job
or of f-the-job. |
Once the twelve modules were 1deq;1fied, the next project objective. -
was to develop curridulum(materials for teaching.occupétiona] survival .
‘skijls as a major part of an 0ccup§tionaf education program at the
secondary level. These materials were to be designed not only to help
students to adapt and survive in the world.of work, but also to identify

{ \ ¢
procedures which would help students grow and develop in their future /

“\ ‘occupations.
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In I11inois, the career orientation proqraﬁ assists étudents in
grades 9-10 to exp]ore9 in-depth, occupations in the following five
career education glusters: |

Business, Marketing and Management \
Health Y

Industrial Technology

Home Economics and New/Emerging Occupations
Agricultural and Biological Sciences

s o —~

During this career orientation phase in grades 9-10. students become
knowledgeable about the many occupations in each of tﬂe abové five
career educétion'c]usters. Although students learn a great deal about
specific occupations, they also n®ed to know how to successfully
maintain and survive in these occupations.

) Career preparation is emphasized in géades 11-12. The emphasis
of most vocationa] course§ is on occupational skill development. Little
embhasis is placed on "human" aspects of occupational education which

- might be more important than the actual technical skills required.iﬁ
an occupation.

Occupational survival skills are concerned with the "human"

" aspects of working in-organizations, such as human felations, problem
solving and coping ability. These "human" aspects may be as {mportant,
or even more important, than the "technical" aspects 6f work. 'The
curriculum materials developed by this project was for instructors who
are (a) preparing young people with entry level skills, or (b) hélping
people in the work force improve their présent,work skills,

The curriculum develoﬁhent phase of the:project resulted in the

preparation of twelvézcurriculum modules. Each curriculum module

consisted of teaching strategies, learning experiences, and related

11-
ERICE B G 2R
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materials designed to facilitate student achievement of selected
objectives. Each modulg was\designeddio include a primary moduﬁé ,
objective, a statement of the .importance of the topjc. teaching~
ledrniﬁg strategies and qcttvities. evaluation techniqués and éup—
portive resource materidls. For cthenTehce in teaching, éach module
~ was divided into varidus sessions. ‘Each session was approximately
fifty minutes in length and each session had a‘specific objecfive.
. A specific objectiQe for each session was followed by a brief
Stafement of the importance of the session topic and its relevance
to "survival” on the job. The importance of the sgssion topic was
followed by instructional activities to be'completed by the.students
either in or out of the c]assrooh; The twelve modules were designed
primarily for Ere classroom instructor's use as teaching guide]ipes.
However, individual students might also be able to use some of the
materia]s‘as independent study qctivities:(
T?e modules have been désiéned so that they can be taught separately
as independeng units of study. Teachers may sglect mbdu]es té teach
on the basis of' the needs of the students and:objectives of the course
being iaught. The modules h;ve been prepared so that little t{me.and K
effort are required by the téécher to imp]ement'ﬁﬁb materials into
classroom instruction. The content and style of presentation o% the
activities enable teachers to 1ﬁtegrate the activities into classroom

, x v 3 *
- - instruction in a variety of ways.

Curriculum Areas

N L “
As a result of the initial phase of the project, the following
twelve general'topics were identified as being essential to occupational

survival: ’ ‘ '

N




Working in Organizations*

Understanding Self ' .
Motivation for Work ’

Interpersonal Re}ations

Effective Communication

Using Creativity at Work

Problem Solving .
Authority and Responsibility

Coping with Conflict

Coping with Change

. Leadership

Adapting and Planning for the Future

—
OOV LWN—

—
NS =t
.

These twelve topiés can be grouped into the following fhree major
skill areas: 1) Human Relations Skills, 2) Organizational Skills and
3) boping Skills. The relevance of these three areas of skills to
occupational survival maj/be described as\ follows:

1) Human Relations Skills, These skills are basic to all human

-

\ interactions, on and off*the job. While technical skills are
esséntialﬂon the job, lack of interpersonél competence is one of
~ the mos t frequent reasons for organizational conflict and job
dissatisfaction. It is important for workers to have knpn1edge
of human behavior and how relations between people affects job
productivity as well asAperSonal well-being. Skilis in developing
effective interpersonal relations through an understanding of self

and others and skills in communicative processes between people. at
\

work are important for workers at all levels within the organjzation.

2) Organizational skills. Another area of skills closely related .
to occupgtiona] success pertains to the organization. Students'
should be orienged to the following concepts: a) an understanding
of Fhe.reasons why people work, b) the characteristics of organiza-
tions, c) reasons for forming organizations, d) why peop]etjoin
organizdtions, and e) what hapbens in erganizations. Students

¥
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_ Shbu]? also understand‘éﬁe factors which ;ztfvate_péoplelio do
! \their béiﬁ/ﬁorﬁ. Skills relating.to creativity,.problem so]ang,
and 1n\Basic skills of reading, writing, and arithmetic are also
extrémgly important to Jdb success ip organizations. | .
3) Coping Skills. In today;s world, chénges are rapidly taking
place in techﬁo1ogy, communiqation, organization, values and
education, 'Studentsvshould be aware of possible future trends
which will affect their\ggrsona] life as well as their work. More
importantly, students shdulg be prepared for future work situations
| where they will be required.to idéntify, confront, and help solve
problem§ resﬁ]ting from changes within the organization as well as
changes brougﬁt.about by forces in the environment which‘affect the

organization.

5

g
-

Instructional Modules
| Each of the twelve currjculum modules may e considered important
’ : to job gﬁrvival. The modules attempt;tO'ﬁ(ovideAanswers to the following
questions relating fo various aspects of work:
1. Working in Organizations: What is work? Where do people work?
What are organizations and whaf are their common characteristics?
How are organiza;ions different from other types of groups?
Why do people start organizations? Why do people join organi-
zations? . | r ‘
2. Understanding Self: What makes people behave the way they do
in their jobs? Why is work important to people? What are
motive;? What are interests, values and attitudes and how
. do they affect work behavior? Why s it important to understand. ‘
) ‘ | .
. | -e- 18
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peop]e\in work situlitions? HoW can people be understqu by

their overt behavior at york? .

Motivation for Work: Why do people work? What ﬂakes people

try to do their best at work? How can jobs be made "motiva-
oy | ,

' tional"? vhat‘are "motivational" needs: and "maintenance".

needs? Why are "motivational needs" important in work situa-
tiops? How can workers achieve "job satisfaction"?
Interpersonal ‘Relations: What are good interpersonal rela- .

[

tionships? -Why is it impartant to have good relationships .

,on“%hé job? ‘What is the role of feelings, values, attitudes,

human needs, prejudice, self-concept and pgrception in
1nterdé}son;1”relations? ‘ ‘

Effective Commdnicatinn: What is iﬁvolved in the communication
process? Why is effettive communicétion iﬁportant on the job?
What are some major barriers, to conmunication? Why is it
iﬁportant to write, read and speak well on the job? What is
the importance of feedback to effect:ve job performance?
Creativity: What is creativity? Why is creativity important
to job suécess? What are specific ways of being ¢éreative on
the jbb? “How can a creative worker be hélpfdl to the organization?
Authority and Respdnsibility: What is authority? How is
authority different frrom pbwer and influence? Why do certain
péople in work situations have authority? Nhy do people accept
authority at work? How can an individual influénce people

wihtout having authority over them? What does job responsibility

mean? qhat does an employer expect of a worker when he'hires

hTfm? How can a person be a responsibje'worker?

g



. . . ‘
A : ’

~

8. Proplem Solving} Qhaf'are the. steps 16 problem solving?
Howf can problems at work-be identified and solved?. How can
w0, kgrs use thg problem so1ving&appr9ach in their 30bs?

9. -Coping with Conflict: What is conflict’ and how do confliéts v
arise at work? What'are the basic souréés of conflict? What

', are the conflicts arising out of worker roles? What cbnf11pts
arise out of onganizationai positions? What kinds of conflicts 
, arise due to technology? How can conflicts be‘dvoided'or
lmihimizqg?' How can conflict be turned jhto competition?

10. Coping with Change: Is change_inevixqble? Why do organizations
have to Ehange? What kinds of changes happen most frequently
a;_work? How do cﬁénges in wark affect the {ffe éty]es of

em;Toyge;?‘ How can some changes be anticipated? ‘Are some
worker§ abié‘to accept chénges more easily than ofhers? How
can workers cope with changes at work? |

11. Leadership: What are the types ofjleadership?‘ How do differeqt
styles of leadership affect producﬁivity? Can people develop
specific leadership*style? What makes a superQisor a leader?
How can 1eadersﬁip qualities be débeloped?

12. Adapting and Planning for the Future: What major chéngés are ~
.1ike1y to happen in working patterns in the future? How can
changes in work be anticipated? How will a worker be affécted
by £hese chénging patterns in wsrk?' Howvcan‘a worker plan his s
own life in terms of possible changes?

Once the twelve modules were writ%en, théy were pilot tested on a

‘limited basis during the 1976-77:schoo] yeav. Based on feedback from

-
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| classroom teachérs, thegaterials were revised and were field tested

\

during the 1977-78 school year. As part of the field testing, a researc

study "Differences in Students' Attaimment of Occupational Survivé];

{ .
Skills and Career Attitude. Maturity" was conducted by Dr. James A. Leach

ofgthe occupational survival skills materiabs with three student groups:

’

h -

‘during the 1977-78 schooi;year.' The focus of this stud&'wai on the use

cooperative .education students, special needs students and CETA students.

o

[}

Summary

The twelve occupational surviv&] skills topics have not been
recently discbvered: A consi;erablelbody of knowledge concerning these
twelve topics has been Heve]qped in the fields of economics, psychology,
socioiogy, business administration,iapp]ied behavioral science and
others. However, information re]ati%g t0 these4ski11sVexisgs in widely
disperséd sources--books, articles, fesqarch reporﬁs, films, tapes,
étc. Many of these sources may be unqyai]ab]e to classroom teachef;'
and,high school students. ' One of the érimary objectives oﬁ&the occu-
pational sdrViva] skills project was to tdentify and bbtain as many
materials as pos;ib]e that are appropriate to the teaching of these
skills.

Because occhpational survival skills derive ffoh different fields
of knowledge, ;he teaching materials have to be highlyw eclectic and at
the same time must‘bg directly related to "survival" on the job.

: L)

Occupational Survival Skills relate primarily %o the non-technical

aspects of work organizations. In some business organizations, these

.,
skills are‘generélly taugﬁt»on]y to management personnel. Much of the
inservice training programs for most workers pertain t0 upgrading

-17- '
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"technical" skills and have Vg{y little to do with "human" skills.

Ire nnst'vocational education programs, the schools do a good job

s

. of preﬁaring students for the technical side of their jobs. However, "

teachers may‘neg]ect'teaching,humanistic aspects of work which are

important to ";urviving“ iq an occupation.‘ If {opics such as inter:

personal relations are taught in vocational programs, they are, usually .

/ J ,
very elementary and are taught out of context from the real world of

work. +Consequently, young workers may spend much time early in their

careers becoming knowledgeable about these "human" skills through trial .

: /
and error. This results in a waste of valuable time on the job and may
\ \

lead to 1neff1c1ency on the part of 1nd1v1dual emp]oyees

4

The teaching of occupational survival ski]]s to vocaE'onal high

schoo] students before they enter the work force will orient them to

the "human" aspects of work which they are likely to encounter in their

skill aspects of their work. | ’

+

0

ioé

'V
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WORKER PERCEPTIONS OF SKILLS NECESSARY FOR )
SURVIVAL IN THE WORLD OF WORK ‘
) . . . [}
by

Sharon Lund 0'Neil

Today, more than ever béfore. bus?ness and industry are confronted
with the~rapid1y 1ncréa§ing costs of producing goods and services. The
rise in production costs appears to be the result of a variety bf factors,
not jusf one sing]é element. It is quite possible, however, thap the
continuous changes in our technology have contributed to rising costs of
goods and services. |

Recent advancements in Ameriéan technology also have created a
variety of complexities for the contempokary worker. The transition
from an agrarian, ‘to an indu§tr1a1; to a fechnb]ogica] society has a .
gfeat fmpact on methods J? production as well as methods of doing work.
Although work is stil] consiéered a major part of dgur dé}ly 11ves.\some' .
people are becoming more concerned about hOwlwork is fu]f{lling their life

\

goals. « o ' | o

Thg increased empﬁasis by workers on achigving 1ife doals presents
a multitude ;f challenges whith have to be{éccomplished before pérsonaf
.SUCCESS is attained. Making various job changgs appears to‘be opé
important component of accomplishing personal and ho}k goals durihg a

‘ . »
worker's life. Since occupational mobility is more evident today than

it was ten years ago, it may. be necessary ;hat indfviduals ROSsSess more
than just technical skills to permit career changes. The necessity
-~ ( .

for workers to make the transidion frgm one job to another becomes more




1mportant as occupational mobility increases, Conséquent]y, survival,
in the wprld of work may be contiégent upoﬁ posgessing a comhon core of
skills to permit career chanées without pursuing extensive retrainfhg
*between océupdtions. I[f these skills can be identified and'iakuséd into
occupational preparation programs, problems pertaining to surviya] in,
a constantly changing workrenvironment may be reduced. |

This research study was conducted to identify and compare occupational
survival skills--the basic knowTed%es. traits and competencies most
appkopriate for workers to successfully maintain their chosen occupations.
Occupationa}'surviva]lékjlls may permit workers not only to suc¢§§§Yullyf
maintaiﬁ their chosen océdpations. but also to move frbm occupation
¢to occupation with less refraining. Consequently, by deVelopiﬁg

. -

materials for teaching the common skills necessary te maintain an

occupation, students'may be better prepared for the world of worr.

Procedures

A tentative listing of over 500 occupational survival skills was
identified through theﬁfollowing brocedures: an extensive review of
related literature; interviews with a variety of workéns;.consultatidns
with manpower personnel, research authorities, vocatiohal and technical
researcﬁ'and development personnel at the state level, vocational educators

‘ ahd‘others; and, input from numerous students, university faculty and |

staff and other workers.

?eduction of the list of occupational survival/skill items began
by combining and grouping similar desiribtors. The resulting list and

subsequent 1ists were submitted to more than 300 workers representing

a wide diversity of occupatidns. Each person was asked to rate the items

. _22- <6



they considered to be important for worqus to possess for successful

Jjob maintenance. The 75 most frequently checked items were then submitted

to each of eight members of a selected panel of education experts. The
27 most frequently checked occupational survival ski]] statements
remaining after eight successive ratings by the panel were included in
the survey instrument, These statements appearéd to be réprcsentacive
0f the following areas: (a) interpersonal rclations and communicctions,_
(6) personal characteristics, (c¢) decision making and prob]em so]ving.
and (d) job characteristics, health and safety.

As a measure of test-retest reliability, a phi-coefficient wac
calculated f;om the panel's first and second ratings of the items,

The phi coefficients ranged between .41 and .63. .

" A telephone survey instrument was developed with 41 items--27

occupational survival skill statements to be rated by respondents as

to importance in keeping their jobs, 3 open-ended questions concerning
respondents' attitudes toward their jobs and 11 questions relating to

‘)

demographic data. ‘ ( v )

s

' Using random procedures, 20 of the 102 counties in I1linois were
identified for survey purposes. Survey participants were then randomly

selected from telephone directories from these 20 counties, A pilot

test was conducted to (a) refine the survey instrument, (b) eltimate the

.percentage of response and (c) identify opjectiveﬁ for interviewer

training sessionsc
Fifteen persons were trained as telephone interviewers to conduct
the survey. Within a two-week period, a total of 589 telephone interviews

were successfully completed. The persons interviewed were grouped



%

- [

according to the nine occupational ciassifications used by the State of

N1 1inois, Bureau of the Budget*-4an adaptation of the system of the

u. s. Government; Department of. Commerce, Bureau of the Census.
Frequencies and standard scores were obtained Discriminant
anaiysis was util¥zed to determine differences of the variables within

and among the nine occupational classifications as well as to support

‘data obtained from means and frequencies concerning occypational

survival skills similarities.
.\ ‘ |

Discussion oF Results

Characteristics of Respondents. As indicated in Table 1, the

percentage of respondents in the survey from each of the nine occupational
ciassifications was quite similar to the percentage from each of the
nine classifications in the actual work force'in I11inois.

Of the 589 respondents, 295 were femaiehand 294 were male. About
93 percent of the sample were employed at the time of the survey.
Thirteen percent of the working respondents were sehf-empioyed
Approximately 40 percent of the respondents who were empioyed indicated
that they worked more than 40 hours a week. _ B ’

The majority of respondents (74 percent) had worked for the same

organization for two or more years, and ‘44 percent of the organizations

where the respondents were empioyed had a work force of 101 or more

persons. Fifty-three percent of“the respondents were responsdble for

six or more persons.

*Professional, Technical, Kindred; Managers, Officials, Propri-
etors; Sales Norkers. Ciericai workers. Craftsmen, Foremep, Kindred;
Operatives; Service workers' Laborers. except Farm; and F rmers and
Farm Workers.
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Table 1

Responses by Occupational Classification ‘ ‘
and the Total Work Force in I1linois*
y o )

T T TSI b et e et & e s i Wt i —— - ——— et e e e

T e e et e e e e wetm s 4 i e

(

Number of‘ Percent of Percent in

Occupational Classification Respondents Total Sample Work Force
Gr 1 Professional, Technical, Kindred * 108 18.34 14.53
Gr 2 Managers, Officials, Proprietors 64 10.87 . 8.23
Gr 3 Sales Workers 46 7.81 .‘ 7.7
" Gr 4 Clerical Workers : 148 25.13 20.09
Gr,5 Craftsmen, Foremen, Kindred 74 12.56 | 13.84
Gr 6 Operatives 0 v 11.88 16.79
Gr 7 Service Workers 52 883 °©  12.90
Gr 8 Laborers, except Farm | 17 2.88 __3y86
6r 9 Farmers and Farm Workers - 10 1.70 ‘Qﬁog\
\
Total : 589 100.00 100.00

P4

*1970 Census (State of I11inois, Bureau of the Budget, 1974).
Al i \ B .

# 3 ’ \
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Over half of the sample population were between the agesAof 26 and
50. Ninety percent of the respondents had at least a high school education,
Twenty-eight pércenf of the samp]é had a Bachelor's degree or ﬁad completed—‘
a minimum of 16 years of schooling. ;‘

0ccupqﬁ10nél Survival Skill Ranking. The 589 survey particibants

rated each of the 27 occupational survival skill items according to
(a) VERY IMPORTANT (4), (b) IMPORTANT (53, (c) SOMENQAT IMPORTANT (2),
(4) NOT IMPORTANT (1), and (e) DOES NOT APPLY (0). After frequeﬁcies
were obtatned, the last two categories were combined for statistical
analysis and scored as (]) . TS
A rank ordering of means for skills in each of the nine occupational
claggifications 1s presented in Table 2. | The skills are arranged so that

*

a skill ranking ﬁigher than another skill must receive a higher mean in

every occd}ational group than the lowest mean for another skill in any

- occupational group. For example, the skill of being dependable (X2) has

as its lowest mean for any one occupatioﬁal group,‘3.59 (Group 8, Laborers,
except Farm). This mean is higher than the lowest mean for any other

\
skill in any one occupational group.

Similarities in Survival Skills. When the data were analyzed with
the use of frequency distribution and standard scores programs, it |
appeared that many similarities existed in the types of occupational
« survival skills needed by workers in the‘varioﬁs occupational classi-
fications. Table 3 indicates thqt in term; of over-all means, oply
five skills were considered less than IMPORTANT (means of less fhan
3.00) by the total sample. In terms of frequencies, 11 of these skills
&ere rated as being VERY IMPORTANT for job maintenance by at least
50 percent of the total responden@i and‘a;e indicated by an asterisk, (*)

in Table 3. ,
.26- J1)



Rank Ordering of Heans for the Nine Occupational Groups

, S . C oo o o . ‘
Occupational Survival Skill N _ (\'cypgtion!l Group* o
L L 2.y 5 6 7 8 9
Means Above 3 50 for tvery Occupational firoup
lZ I)e dependable .. e B 3N 3 1.83 3. n4 3.8 376 .1 159 3.90
Ptans Above 1.00 for tvery O g'iugjll_iroina‘lﬂﬂr(mp ,
NCogtveNqhonest day'swork & 33 354 352 346 350 3.9 3.3 380
6 know wnaW s expected of you 27 14 34 349 39 39 344 3.4 300
-llu matntain good health. S RV N B 1.3 3. 3. 16 1,24 ) 4 3. 65 3.06 3. 60
l?b manage time and materials efficiently. . .. .. . RERY 3.59 311 3. )9 3.3 3.40 3. 10 3. 06 3.70
' be punctual A . e e J.oo 305 1,07 3.2% 3oy ). 34 147 341 3.40
) Means Ab‘,’“‘(v 2.50 for Every Occupational Vrt}g)up
l?? follow instructions o e 1.05 2.98 1.52 3.72 1.5) 156 1,38 3.4 3.0
lZJ work without ¢lose sapervision . . IR TS ¥/ o 1 3.7 R R 1] 10 S92 Y 1,06 320
lﬁ work as 4 team member. AR PR ¥} 3. 23 293 3.09 3.2 1.09 3.06 2.94 2.90
"25 adfust to variaus work situstioes e 12335 02 38 1@ 393 2.8 390
lll knqw your own sbiiities, strengths, and weaknesses. R o 3.3 3.8 .28 ].J’b 3.39 3.27 31.2% 2.82 .60
ll] be loyal to the orqanization for which you work . ... . A 2.81 3. 39 1.3 3.4 3.0/ 3.20 ?2.96 3.12 J.40
Ay 4t aTong with people with a variety of personalitres. S 332 372 365 337 306 300 3.3 2.76  2.90
lI9 locate information, materigls orequipment. . ..o 3.8 3J.02 2.93 3. 16 3.5} 2. 83 2.87 2.53 3.50
l” make independent decisions.. ... 3.31 l.47 3.22 ?.86 3. 16 2.5 2.92 2.59 3.70
Means Above 2.00 for Every Occupational Group \
2 have a b:;sic knowledye of your o'rqan\mtion's operating prO('edums;._. ... 2.85 ). 3 3. 30 $os. 2.9 ;.HI 2. 13 2.41 3.50
X6 understand written information . . .. o o e 3. 62 3.53 1.1) 1,56 3.58 2.9 2.98 2.35 3.0
124 work under tension or pressure. ... 3. 19 3.34 2.96 3.2 Z.92 2.74 3.2 2.3 3.20
o use initiative and wmagination 313 348 10 288 3.4 259 2,83 2.29 150
l"7 follow safety requlations. . .. . e e 2.81 2.75 2.28 2.66 3.64 ‘].63 ). 42 3.59 3.50
‘w know how to use- job materials, machines \or wols.l ....................... 2.84 A2.S2 2.24 3.0/ 3.55% 3.4 2.87 341 J.70
- have basic speakang svils. T 3373 346 306 2,55 2.1 2.96 2.2 3.20
17 have basic arithpetsc skinie L2980 302 326 292 3.2 267 .33 2.8 3.40
X7 have basic wrating skills oo M9 306 289 301 2.5 217 248 2.2 280
_ Heans Above 1.50 for Every Occupational Group .,
l') orqganize work activities of other people. .. oo 2.1 3.i8 2.28 1.97 2.65 1.83 2.25 2.00 3.40
Yy be neat and clean in appearance. .. . .. T 2.97 31.30 3.61 3.9 2.26 2.5 ). 44 2.06 1.80
Y20 have some type of specialized trainming... oo S 3.58 2.97 2.4 2.70 3.35 2.y 2.87 1.59 3.10
. .
Total Number of Respondents 108 64 46 148 moon 52 @ 17 o
- T T T T LTI e e s e s e P st Pl LTI e T LTI
*l Professional, Technical, Kindred ‘ ) 4 Clerical Workers 7 Service Horker
2 Managers, Officials, Proprit-torl$ 5 Craftsmen, Foreman, Kindred ' g %:E:;(;:S;":x;:&:' \S;:':ers
J Sales Workers . 6 Operatives A )
Qo . : ' . . ”
“ v 31 | ,



Conclusions concerning the skills needed %y all workers were based
on information obtained from means or frequencies. Discriminant analysis
was utilized to substantiate similarities of occupational survival

w

skills among the occupational groups. '
When the 27 occupational sorvival’skills were'statistically tested

by discriminant analysis for determining differences among the n16§

occupational classifications, 17 skills did not contribute appreciably , .

ta any significant differences. That is", of the 27 occupational survival.

skilds, 17 skiMs, did not apoear to discriminate between or among

groups . Consequently.‘in terms of statistical significance testing,

there were 17 skills which appeared to be important for occupational

survival regardless of occupational classification These skills are

indicated by a plus (+) in Table 3.

Occfpational,Differences in Survival Skills. The statistical
technique of discriminant analysis was utilized to identify occupational
survival sRills which were important to one or more of the occupational \SQ
classifications but were not common to all nine occupational classifications.
Of thel27 occupational survival skills~iQentified and compared in the
present study; 10 skills contributed to the maximal separation between
two or more of the nine occupational groups. The following ten occupational

survival skills canh be considered as those job knowledges, traits or

competencies which are most important for job maintenance in certain .
- types of occupations than fer other types pf occupations:
X,  be punctual ¢

X5 organize work activities of other people
g have basic-speaking skills

X9 be neat and clean in appearance

32
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TABLE 3

~ Means and Standard Deviations
. of the 27 Occupational Survival Skills
for the Total Sample Population

S-S A ITATIE T X X AL I R D T R e S , Al " e TR e e T N Ty o e

Standard

Occupqtional Survival Skill Mean . Deviation
e .
X2 be dependable .......... ... ... 3.78 | .53
"2 give an honest day's work .............o .. 345 ~ 75
%22 follow instructions ... 3.41 '84
+leG know what is expected of you....;................ 3.40 ' .72
+*XG understand written information .................. 3.39 | .92 -
+*X26 manage time and materials efficiently ........... 3.35 .84
+*X]] know ‘your own abilities, strengths & weaknesses.. 3.33 S .81
f*X3 get along with pebple with a variety of _ N
PersonalitiQs ... . i 3.32 . ) .93
™10 naintain good health ...ooooeoooo 3,32 .81
1 be punctual .o e, 3.28 .97
+”25 adjust to various work Slfuatlons ............... 3.24 .91
+”23 work without close supervision .................. 3.23 1.00
* Y3 be loyal to the organization for which you work . 3.16 .99
* Y19 yocate information, materials or equipment ...... 3.13 1.01
YA work as a team member ....... B e 3.11 1.08
* %24 work under tension or Dressure .................. 3.08 1.10
" 15 use initiative and imagination .................. 3.05 1.03
* x14 make independent decisions ..............ouun.... 8.05 1.03
x9 be neat and clean in appearance ................. 3.02 1.09 .
*27 "follow safety requlations ............. T 3.01 1.15
x]8 know how to use job materials, machines or tools. 3.01 1.14
x8 have basic speaking skills ...................... 3.01 1.07
x21 have a basic knowledge of your organlzation S "
operating procedures ............oiiinniinnin.. 2.99 1.05
%20 have some type of specialized training .......... 2.90 1.15
"17 have basic arithmetic skills .................... 2.89 1.16
Y X7 have basic writing skills ..oovoeroroenosn . 2.8 1.14
*s  organize work activities of other people ...7.... 2.4] 1.26

*Skills rated as VERY IMPORTANT for job maintenance by at Téast 50’percent of
the total respondents.
+Skills which did not appgar to significantly discriminate between or among

occupational groups. -29.
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X17

X18

21
X202

X27

20

have basic arithmetic skills
know how to use job materials, machines or tools
hgve some type of specialized training

»

have a basic knowledge of, your organizatibn's operating ./
procedures .

follow instructions

follow safety regulations

Ror the first significant discriminant function, near1y440 percent

of the total discriminability among groups was attributable to the '

oécupational survival skills which separated white collar workers and

a,

blue collar workers. This result tends to imply that there are, indeed,

differences in the occupational survival skills that are considered

important for occupational survival between white collar workers and

blue collar workers.,

For the purposes of this stUdy, white collar workers were referred

to as workers-in the fol]owing‘areas: Prbfessiona], Technical, Kindred

(Gr 1); Managers, Officials, Proprietors (Gr 2); Sales Workers (Gr 3);

Clerical Workers (Gr 4); and Service Workers (Gr 7). The skills which }

\ .
these workers considered extremely important for their job maintenance

included: .

a) being neat and clean in appearance (X9) and

b) having basic speaking skills (X8).

0f lesser importance EB this cluster of workers were the ski]]s of:

</

a) following safety regulations (X27), - .

b) knowimg how to use job materials, machines or tools (X]e) and

c) being punctual (X)),
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‘Blue collar workers were Comprised of the following four‘occubational
groups: Craftsmen, Foremen, Kindred (Gr 5);-6perat1ves (Gf 6);
Laborers, e;cept Farm (Gr 8); and Farmers and Farm Workers (Gr 9), of
extreme importance to this cluster of workers were the skills of: ‘

a) fd]]owing safety regulations (X27).

b) knqwing how to use job materials, machines or tools (X{B)‘and

c) being punctual (X]).‘ / .
Noting that these three skills were those which were of lesser importance
‘to white collar workers, it f6110w9 that thé two skilis they considered
extremelyvimportagk were of lesser importance to blue collar workers:

a) being neat and clean in appearance (Xg) and

b) having basic speaking skills (X8).

Results from discriminant analysis indicated .that a second function
also was significant. This function accounted fgr an additional 29 percent
of the total discriminability among groups which was attributable to the
occupational survival ski]]s/separating two c]dsters~of workers, One
ciﬁster‘of workers included the following four groups: Professional,
Technical, Kindred (Gr 1): Managers, Officials, Proprietors (Gr 2); .
Craftsmenf Foremen, Kindred (Gr,5); and Farmers and Farm Workers (Gr 9).
Since many of the Farmers and Farm Workers were proprietofs..managers}
supervisors and foremen, this cluster of four occupational gr6ups were
mainly man;gerial-type workers.

For purpose§ of this study, the.following cluster was considered

to be comprised of subordinate groups: Sales Workers (Gr 3); Clerical

Workers (Gr-4); Operatives (Gr 6); Service Workers (Gr 7); and

»
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Laborerg.\emghn,Farm(Gr 8). Three skills contributed to the maximal . '
separation of managerial-type workers and subordinate& of vita]
1mportance to manageria]'type workers bdt of lesser importance to
subordinates were the skills of:

a) having some type of specialized fraining (x20) and"*

b) organjzjng work aétivities of other people (X5).
Alternatively, of ]eﬁéef 1mportadce to managerial-type personnel but of
more importance to subordinates was the skill of:

a) fol]owing instructions (X22) ' «

A thiqg function also was found sdgnificant from the use of
discriminantvana]ysis Eleven percent 0of the total diScriminability
was attributable to the skl]]s separating the groups. Two groups of
workers emerged as being significantly différent from each other.
Five‘occupatioﬁa] survjva] skills contributed to their maximal sebaration.
Whereas Service Workers (Gr 7) indicated that occupational survival was‘
" very dgpgndent ugon possessing the skills of:
. ‘a), being neat and clean in appearance (X9),
b) having some type of specialized training (XZO) a;d .
c) following safety regulations (X27). _
Farmers and Farm Workers (Gr 9) found these skills to be of lesser
importance in comparison to the 27 occupational survival skills,
Lonversely, Farmers and Farm WOrkersmconsidered the following two skills
as being of vital importance to their maintenance of an occupation:

a) having basic arithmetic skills (X]7) and -

b) having a basic knowledge of your organization's oggrating

'procedures-(XZ]).

'
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Service workers indicated that of the 27 occupational survival skills,
the above two skills\were the least 1mp0rtant[skj115 for occubational
survival, | |

It may be or great 1nterest‘to note ,that Professiona1: TechnicaT
Kindred (Gr 1) and Managers, Officials, Proprietors (Gr 2) are clustered
together for each of the three significant discriminant functions: Since
the 27 variables of this study do not differentiate between these two |
grobps.lthe occupational survaa] skills which are necessary fbr workers
in the Pﬁofessionali Technical. Kindred occﬁpationa],c]assif1cat10n appear
tojbe of equal tmpo;tance to- the workers in the Managers, Officials,
Proprietors occupatipnal group. The same woqu‘hqld true con;ern{ng the
occupational survival skills of lesser importance. That is, the occupational»
sirvival skills which are of lesser }mportance to workers in the Professional,
Technical, Kindred group also appear to be‘of lesser importance to the
workers in the group‘of Manégers. Officials, Proprietors.

Two other occupational groups, Operatives (Gr 6) and Laborers,
except Farm (Gr 8), also are clustered together for each of the three
significant discriminant functions. Similarly, the occupational syrvival
skf]ls in thif study which are 1mportaﬁt to workers in the Opfratives
group appear to be equally 1mpohtant to.the workers in the Laborers,
except Farm grouﬁ. The skills of lesser importance to one éraup~also
appear to be ofv]eéser Qmportance to the other group.

Approximately 40, 29 and 11 percent of the total discriminability.
among groups is attfibutable to the first, second and third discriminant
functions, respectively, Cﬂnsequently, approximately. 80 percent of the

¢
o

RPN ,‘ ‘”
=33



total discriminating power of the battery as a whoIe is apportioned
to these functions--all of which were significant at the .001 level,
Since differences were found in thg 27 o?cUpational survival §k1115 —
among the 9 occupatiomal groups, occupational survival appears to depend
to'a large extent upon skills which are specific ta the clusters of grbup}
heretofore described. It 31so substantiates information ebtained from
frequencies and means that other’skillﬁ (17 in this case) do not contribute
appFeciab]y to the separation of groués. These 17 skills appear. to be
those which are needed by a11lfypes of workers regardless of occupational
classification and are as de]ows:

X2 be dependablé.
3 9get along with people with a variety of personalities
X4 work as a team member
X6 understand written information
Xy have basic'writing skills
X]0 maintain good health
X]] know your own abilities, strengths and weaknesses
X]2 give an honest day's work |
X]3.be Toyél to the organization for which you work
X|4 make independent decisions:  *
X]5 use initiative and imagination
. X]6 know what is expected of you
| X]9 locate information, materials or equipment
X23 work without class sqbervision
X24 work under tension or pressure

Xz5 adjust to various work situations

X26 manage time and material; efficiently

. 35
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‘ Attitudes Toward Work. It was not the intent of this study to

deal directly with atfitudes of workers towardJs¢t1§faction\or dissatisfaction
with their jobs. However, the topic of work” satisfaction is\éifficuit
to .ignore when job information is desired. One of three questiyns
concerning respondents attitudes toward th::r work concerped the main
. reason wﬁ§ they remain in their jobs The responses of the 489 workers
interviewed are reflected in the six categories which are presented in
Table 4. \
Discr)minant analysis was utilized to determine whether or not

there were differences in occupational survival skills among persons

¢ ¢

who varied in the reasons why they keep their JObS Significant
differences were found between persqns who indicatev/they keep their
Jobs because of work satisfaction and persons who said they keep their‘
jobs becauserof salary, financiai security--and other reasons. |
The skills consioered toibe‘of vital importancé for'ﬁob maintenance
by persons who keep their jobs because of work satisfaction were:
a) making ino’pendent decisions (X]4)
b) being neat and clean in appearance (Xg),\
c) using initiative and imaginatdon;TX]S).
d) having som type’>f specialized training (Xo0)s |
» _ e) having basic writing skilis (X ) and ‘

f) managing time and materials efficiently (X26) N

LY

Persons who said they keep their jobs because of salary, financial
' security or o ’her reasons consideréq occupationai survival to be
extremely depanent upon the skills ofﬁ
a) following instrdctions‘(xzz) and

b) knowing how to use job materiais,‘machines or tools‘(xla).
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TABLL 4
Reasons Given By Workers
as to Why They Keep TheirJobs
Cateqory Number of Percent of
Number Category Respondents Total Sample
] Salary, Financial Security and 266 45.1
Job Security
2 Work Satisfaction : 249 o 42.2
3 Experience and Good Achievement 26 4.4
" Opportunities ‘ .
4 Better Position Unavailable 22 3.7
5 Important Personal Reasons 13 2.2
6 Other - ) 13 2 2.2
Total . " | - 589 100.0
. 4
‘{:‘? )
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A second free-response question concerning work satisfaction asked-
of the study population was, "What is the one thing you disTike most
about your job?" Responses from the 589 workers. interviewed are
summarized in. the 12 categories presented in Table 5

From the information presented in Fable 5, there does not appear
to be one primary reason why persons in this study,disliked their jobs,
For instance, 28 percent of the.respondents indicated that there was
nothing they disliked about tneir Jdﬁ!. .Nearly 22 percent of the
respondents, however, indicated that 1nterperson§ﬁ relations--either
with management or supervisor (15.28), co-workers'(2,55), clientele
(3.74) or a combination of, these--was the primary reason why they
disliked their occupations,

Significant‘differenoes in occupational survival skilts were again
determined by the use of discriminant analysis with the question rebarding
the primary reason why workers disliked their jobs. Of the persons who
said they cou]d_not_give a reasom or who found no aspect ot their job
the; disliked, they said the most important skill they needed for ogcupa-
tional survival was:

a) to be loyal to the organization for which you work (X]3).

Persons who gave some reason as to why _they disliked their job considered
their most important gcchpationat‘survivalvski]l as: T

a) working under tension or pressure (X24)

A third free-response question asked of interviewees was. “Nhat
was‘%he main reason for leaving your last Job?" Eleven categories were
generated by combining similgr responses and are summarized in Table 6.

For 1é percent of the respondents, this question was not relevant
because the interview was based on their first job. Twenty-two percent,

of the reSpondents ‘gave 1mportant personal reasons 3s the primary

. N ' .
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TABLE 5

. Reasons Given by Workers
as to fj,yThey Dislike Their Jobs -~

“Nomper” Category Respondents  Total Sample
e - * p, ~
1 Salary and Benefits - | 3 ’ 5.2
2 ! Working Hours : 66 11.2
3 | Working Conditions ‘ 80 13.5
4 Routine Nd}k and Boredom B 24 4.0
o Pressure and Tension 34 5.7
6 Lack of Authority, Résponsibi]ity 2 .
and Initiative 16 2.7
7 8 Supervisioa‘and Management 90 15.2 -
8 . Co-workers . 15 “ 2.5
9  Cljentele R 22 3.1
10 ' Important Personal Reasons 23 | | 3.9
m None;»None, Like Everything; . -
- and Cannot Answer 167 28.3
12 Other - 21 3.5
Total | 589 100.0
-
) 12
- g
..
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TABLE 6

Reaéons Given by Workers
as to Why They Left Their Last Job

N g » , —
e oategory* resporbie  Tooe: oanote
] ~ Salary and Benefits 68 11.5
2 Working Hours 16 2.7
3 Working Conditions 10 1.7
4 Dislike Job, Change Needéd and
Boring A 46 7.8
5 Promotion and Little Opportunity |
for Advancgmgﬂt“ 70 11.8
6 Job Terminatibn ' | 84 | 14.2 )
7 People--Supefvisor. Manaéement,
Co-workers and Customers 24 a 4.0
8 " Important Personal Reasons 131 22,2
9 - Military Seréice | 20 3.4
10 ' Nome; and None, This is First Job 110 : 18.6
11 Other 10 - 1.7
Total ) . 589 100.0’
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reason they left their last position. Respondents who indicated the
L

fg]lowing two reasons a¥ key factors for Ehanging Jobs: a) salary and
- | benefits and b) promofion or little opportunity for aévancement represented
aSbroximately 24 percent.

The categories of a) working conditions and b) working hours,
combined, represented only four percent of thé responses as to why
persons’ left their last jobs, However, these ‘same two categories
reg\esented a total of 24 percent of the persons who responded to the
previous question relating to why they disliked their jobs. Only four
percent of the reépondents indicated that they left their last job
because of people with whom they worked, whereas a relatively larger
percentage (approximate]y éZ percent of the sample), 1nd1catéd that this

L)

R (: . was the primary reason for disliking their jobs.

1
Implications. This study indicates that there are some basic know- .

A}

ledges, traits and competencies-that are common to all types of occupattons.

ft appears that persons must possess many of these kpowledges, traits and
\\ comgftencies for.successfu1 maintenancg of an occupat{on. | |
- Each of .the 27 occupational survival skills rated by respOndgnts
in each of the 9 occupational groups might be considered as having some
degree of importance for occupational survival--especially when one »

considers that the 27 occupational survival skills were selected from a

»

-~

prel{minary 1ist of over 500 items. Occupational survival also appears

4}

go depend upon skills and attitudes which are much broader than technical
knowledge and competencies. Skills requiring general knowledge and a

variety bf traits appear to rad}‘high for successful job maintenance.to

<
.

~ many persons.
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Even though each of the 27 occupatioﬁal sufviva] skills {n this
study appears to be of some importance ta. the majority of.:;;pondents.
certain differences were found in the types of survival skills needed
by persons in specific occupational groups. MWhite collar workers; for .
example, indicated that neatness and speaking abiiity were the skills
mos t impOftant to them. Since many df these persons are in manager}a]
or supervisdry positions, it - is feasible that having a neat, clean
appearance and possessing speaking ability would be v;ry important to
them for job maintenance.

Personal traits appear to be just -as 1mportant‘to blue collar workers
43s to white éollar Qorkers. Blue coilar workers indicated that punctuality
1§ an important skill for their job survival. Technical skf]]s and know-
1edges.§$owever. appear to be more important to them than to some of the

other groups.
Réspondents engaged in managerial work indicated that having
. specialized training was 1mportapt fo them fok occupational survival,
The increased emphasis teday o;’ﬁanagemént development programs may be
‘supported by this finding. Possibly, one important aspect of these
programs should be 1eader$h1p training, since managerial groups in the
study population 1ndicated that organizing the work activities of other
persons was another 1mportant occupational survival ski]l
Subordinate groups, such as sales and clerical workers, operatives .
and laborers, indicated that it.was essential for them to follow in-
structions. Fol]owing 1nstructions, as an occuﬁational survival ski]]
could involve a number of other basic skills such as reading, 1isten1ng and

decision-making, Although these skills may be of secondary 1mportance ,

it appears reasonable that such skills might be included under the broad

I 5}
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classification of following instructions.
. Because neatness was a skill rated very high for service workers,
there may be a direct relationship between occubational survival and the
requirement for many service workers to wear some type of uniform while
performing the duties related to their jobs. It may also follow that
having some type of specialized training and following safety regulations
are véry 1mportgﬁt for them, since there are a certain amount of job ‘
hazards connected with many types of service occup}iions. /

Even though farmef§,and farm workers represented a small percentage
of the fota] sample, many of the respondents in this occupational group
were farm owners or managers. Having knowledge of mathematics and the
operations of a business were skills they consiqered important for
occupational survival. This finding appears tenable for persons
managing ; business, although a larger sample representing more diversified
occupations within the farmers and farm workers' group 'may have produced
different results,

It may be impractical to draw any specific‘ nclusions from the
responses to the three open-ended questions conceMing work satisfaction
in the present survey. However, gs a descript!ve characteristié of the

sample, 1t appears that people .work hecause of a) money and security
(financial or other) and b) qu} satisfaction. Work sétisfaction not A<\
only appears to be an 1mp6ntant reason why people work, but'why'beople
pursue various types of occupations. Because occupational mobility is
1mp6rtant to.many workers, factors concerning job mobility also may be

- an important aspect of work satisfaction.

<



A multi-media appreach ﬁhould be developed to tea;ﬁ)more of the
non-vocational and non-technical elements of occupational survival. The
\faching of these materials should not be confined to the hfgh school and
post-secondary levels, but should be.integrated into thé entire
educational system. From the tjme ch!ldren enter school, they should be
encouraged to develop a variety of occupational survival skl]ls;

Not only will.young people need such skills for work survival, but many ‘
of these skills appear to be valuable for survival in society. '

Since many facets of occupational survival depend upon a variety
of job épecifications, experiences for developing skills in the followfng
areas might be provided for every individual: a)_interpgrsonal relations
and.;;m‘municat'ions. b) personal characteristics, c) degi;‘sion making
and problem solving and d) job charactert;tics, health and safety..

Students should be encouraged to explore,b)oad areas of career opportunities'

in which they will be provided with a variety of experiences to make -
. "informed" career choices. Experiences might include @Etivities

representing the above areas but not be limited to just the edudtional

setting. Business and fndustry may'21so play an active part in

developing ‘the skills of students and workers in these areas.
_+ It should be'determined which occupatiohal»s rvival ;kills can be b
learned most effectively in the school settihg and\ which skills can be
developed most proficienlly in a work setting. It also is quite possible\\\\\\;
that other settings would emerge from an assessment of facilities and
personne1 to direct occupational survival skill development of 1nd1k}duals
Persons engaged in the teaching of gccupational survivalskills §hvu1d
possess the exemplary characteristics tbey desir; their'students to |

J
acquire.
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Business and industry need to have more contact .with the educational
systems so that the goals and 6bjectives of the schools will be more
compatible with the needs and requirements of business. The needs of
husiness'and the needs of individuals mu;t be considered in a corrésponding~
relationship. It is. by meeting common goals ihat society will be
benefited. Through work, individuals within a society gain recognition,
status and satisfaction, -

work satisfaction not only appears.to be an important reason why
people work, but why people.pursue'various types of jobs, Since increasing
occupational mobiliiy is becoming more evident, factors concerning job
changing also may be important aspects relating to work satisfaction.
Many needs aﬁd desires of individuals are met th;ough work. Knowing how

1 to successfully survive }n an occupation as a member of a mobile work

force certainly gives additional meaning to preparing oneself with -
occupational survival skills--the knowledges, tpaits and competencies for
successful maintenance of a job. |

Based on the results of the present study, curricylum materials should
be-developed which will assist in preparing workers for successful jdb
maintenance. The implications of job survival skill training may provide
wohkers with more freedom of occu;ational mobility whereby they may

obtain greater satisfaction and a higher sense of achievement from their

Jjobs.,
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OPINIONS QF COOPERATIVE EDUCATION STUDENTS AND PARENTS
CONCERNING THE TEACHING OF SKILLS NECESSARY
- FOR SURVIVAL IN THE WORLD OF WORK

by

Thomas Scanlan

One function‘bf eaucation 1s to prepare students for the world
of work. In the past, 1t was genera]]yApossible for young people to
acquire the formal education they needed for a lifetime during the
first 15 to 20 years of their lives. This education adequately pre-
pared young people for both a (11fe) occupa@ion aéd r mature mem-
bership in soqi_ety. f

Modern technology has posed1m§ny problems for the schools. One
problem 1s related to the knowledge explosion. . Various predictions
and forecasts indicate that aboui half of what 'students learned will
be obsolete within a decade, and about half of what they will ;eed
to know ten years from now is not available today. Chamberlain (1964)
suggested that this prediction appears Eo‘be true for profe§siona1
people as well as for the rank and file manual wo;kers.

A second problem resulting from modern techno]dgy 1s related
to changing-occupational patterns.. Many occupations, like knowledge,
will become obsolete in a comparatively short period .of time, Adams
and Reagan (1972, p. 160) pointed out th;}\%hﬁ'accelerated rate of
change in our society has resulted 1n‘fewer workers being aﬁ]e to‘look
forward “to a lifetime career in which the knowledge and skills, which

qualify them for a specific occupation in their youth, will serve

throughout their working 1ife."
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In 1974, the U.S. Departwent of Labor estimated that sixty
million new job openings would be created by 1985, Many of these
openings would be created by new types of jobs.

The success of good planning to prepare people for these new
occupations depends upon the ability of educational programs to be
responsive to Ewo major constituencies: ‘students and emplofers. .
Mileen, et al. (1976, p. 1) concurred with this view when they wrote:
"While student needs and labor markgt/oc;upationa[ trends are fluid
and dynamic, the elements of a vocational education system are
necessarily more‘stable and less susceptible to change."

To emphasize the need for educational reforms,. Kenneth Hoyt
(1974), Associate Commissioner of career education, stated that:

American education has not kept pace with the rapidity of

‘change in the pest-industrial occupational society, As a

result, when worker qualifications are compared with job

requirements, we find overeducated and undereducated workers
are present in large numbers?caﬁath the boredom of the over-
educated worker and the frustration of the undereducated
worker have contributed to the growing presence of worker

alienation in the total occupational society,

- Developing meaningful relationships between job preparation in schools

M

and on-the-job work activities is essential if students are to make
& smooth transition from school to work. Educators are faced with
the challenge of preparing students for the future. This educational
preparation must prov?}L students with the necessary skills to live
satisfying personal and work lives. ‘

Recent attention and support for career edycation ﬁas focused on
the need for better educational preparation so that young people are
able to make more informed decisions regarding the work they will do

-

in the future,

<
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Students cbuld be an excellent resource in.curriculum planhing for
career education because they may have the insight to explain some
of fhe deficiencies of the present curriculum. Hass (1974) vigwed
their ideas and reactions as being ver} important to curriculum
planners. School systems need to,invenf innovative techniques to
bring about a sharing of thinkjﬁéaébout the curriculum among the
students, parents, community representatives and educational staff
members. Parent participation can be viewed as a means of (a) <
obtaining public acceptance of the éurriculum and (b) educating the
’ pub]ic‘aboqt curriculum: Hass (1924).stated that;

/-r"
In the long run:izé can only build the curriculum and use

the teaching methods which the active school public will

accept. PeopleCnged to be involved in the process of plan-

ning and curriculum in order to change their beliefs, attitudes

and their behaviors regarding it. (p. 250)

Ona example of obtaining input of students and parents in the
curriculum planning process was described in a study conducted by
Bak?; (1972) and supported by the UCLA Center for the Study of
Education in 1972, .Teachers, parents and students were involved in
a needs assessment to determine the use of measgrab1e objectives in
mathematics. These three groups were first.asked to rate the situation.
In addition to rating the importance of eaéh,objective: (a) parents
were asked to 1nd1cafelwhether_they felt their chifd could 'currently
master each objective; (b) students Qere asked to predict tHeir own
performance on the objectives; and (c) teachers indicated if objectives
'wefe among those they ordinarily taught and were asked to estimate

levels of student performan;:\bﬁ/;he objectives. Students were then

tested on the objectives to determine their actual performance levels,

o1
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Results of the investigation prompted the school which was involved
to seek help 1n areas of deficiency in student performance.

The project staff werg ehcouraged. not only by willingness of

~the parents, teachers and pupils to participate, but more generally

with the potential utility of the procedure. The procedure was
subsequently applied to the American History course and the Black
Studies course, ”

For parents, participation in curriculum development may be
vieQed as their right as taxpayers and as parents, per se. For
students, participation in curriculum development may provide an
opportunity for growth:in ﬁoral development and responsibility:

The inclusion of .both groups in planning curriculum will help to

assure acceptance of programs

Methodology for the Survival Skills Study

Purpose. The primary purpose of th1§ study was to ascertain the
opinions of high school cooperative education students and their parents
regarding the teaching of "Occupational Survival Skills" ;n existing
educatiomal programs. These survival skills may be defined as the
basic khowledges; traits and competencies which are necessary for

workers to successfully maintain their occupations.

| ‘\5\\\ ) Instrumentation After extensive reviewing by various committees

el

and advisory groups, the original Tist of 27 skills was reduced to 21
basic skill items which were considered essential for occupational \\
survival. The format of thefopinionnaife contqiniég the 21 skill items |
was based on the "Occupatiopdl Characteristics fndex“. which is based

on an interlocking design developed by Simpson, Slater & Stake (1965)
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and is 1llustrated in Figure 1. The occupational survival skill i tems
were arranged in 21 groups; each group contained five skill items.
The following is an example of one‘of the 21 groups of skills on the

opinionnaire and how a person might rank the importance of each skill.

| MOST_IMPORTANT
. 2ND MOST IMPORTANT
) RD MOST IMPORTANT

4TH MOST IMPORTANT ..
'LEAST IMPORTANT
Get along with a variety of people !
Work as a team member
Maintain good health
Use initiative and imagination
Be punctual

— el el — —
‘v\anr\:mr\:v\:
W W W W W
Rkl
LN RN N3,

The above example illustrates that the respondent indicated that

of the five occupational survival skill items, Use of initiative and

~ imagination was rated MOST IMPORTANT, whereas Be punctual was rated

Py <

LEAST IMPORTANT to on-the-job survival,

Each of the 21 ski11s, such as Use of initiative and imagination

appeared E total of five times on the opinionnaire and the skill was
ranked against each of the twenty other skill items. The overall
ranking of each skill was determined by dividing the sum of the five

rankings by the number of responses to obtain.a mean score.

Sambje Selection. The study sample consisted of 316 cooperative
education students andl137 of their parents 1n‘I111npis. The urban
‘sample consisted of 200 students and 92 parent responses from secondary
~£J .SChOO]S in the cities of Chaméa1gnvand Joliet. The rural sample
consisted of 116 students and 4§ parent responseﬁ from I11inois secondary

schools in Cumberland, Hoopston:and'watseka.

S,



FIGURE 1

INTERLOCKING DESIGN FOR COMPETITIVE RANKING
OF THE 21 OCCUPATIONAL SURVIVAL SKILLS
{ ]

A

Group Individuals or Products to be Ranked
A 1 2 7 9 19
B 2 3 8 10 20
C 3 4 9 n 21
D 4 5 e 10 12 ]
3 f -5 6 M 13 2
F *6 7 12 14 3
G 7 8 13 15 4
H 8 . 9 14 16 5
I 9 10 15 17 6
J 10 n 16 18 7
K 1 12 17 19 8
L 12 13 18 20 9
M 13~ 14 19 21 10
N 14 15 20 1 A1
0 15 16 21 2 12
P 16 17 1 3 13
Q 17 18 2 4 14
) R ’ 18- 19 3 5 15
S 19 20 4 6 \ 16
T 20 21 5 7 T\~
U gl 1 6 8 18 h

£

Rating Patterns -

Figure 1 11lustrates a pattern to be used when: az there
are 21 skills to be ranked from highest to lowest; b) there
are to be 21 groups (A through U); (c) each ind{vidual or

: product is to compete with as many other individuals or .

/ products as possible; and (d) no Judge is to be asked to
rank more than five individuals or products. The time .
involved in the job of ranking, reading, or observing neces-
sitates this last requirement . . . . The technique and
patterns suggested here have wide applicability. A few of
the additional areas where use would be feasible would be
the following: ranking personnel ‘such as in an industrial,
military or educational situation; rating short stories;
and ranking art forms for esthetic qualities. (Simpson,
1953, pp. 290-29&). L :
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Most of the students participating in the study had previous
" work-experience or were currentiy employed 1{n a cooperative education

program. Fifty-three percent of the students were ma]q,and 4Z% were
female. Their ages ranged from 17 to 19 years. S]ightig more than -

half of the parents were in the 40-51 age bracket.

* The occupations of students and their fathe:s were coded
. according to the nine classifications used by the‘U.S. Census Bureay.
r ey For the purpose of analysis, the fo]]owing five categories of occu-

pations were regarded as' white collar occupations:

100 Professional, technical, kindred
200 Managers, officia]s, proprietors
300 Sales workers

400 Clerical workers

700 Service workers

. The remairiing categories were classified as blue ¢ollar occupations:

>

500 Craftsmen, foremen, kindred

= 60g Operatives
/ 8Q0 Laborers, except farm workers
a (T 900 Farmers and farm laborers
) Based on the above classification, Table 1 indicates that the student
K
\ occupations were evenly divided between white collar work and blye
t 3 -

collar work. “Houever, the occupations of the fathers were primarily
blue col]ar‘(78 2%) and may have affect@d the responses of parents
to the questionnaire on the assumption that the b]ue collar fathers

would have blue co]lar values

* Data on mothers' occupations were not analyzed because 59.1%
' ~ were either not recorded or were  recorded as homemakers.

<
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TABLE "1

CLASSIFICATION OF OCCUPATIONS OF STUDENTS AND PARENTS

X

0

White Col?ar<%9rk Blue Collar Work -

Students' - ( ) . o

Occupations , 50.8% . 49.2% .,
" Fathers' " - .

Occupations 21.8% 78.2%

Findings. To compare the opintons of students and parents in

-

1

rural and urban areaﬁ\ Table 2 indicates the Spearman ‘Rank Correlation

between various groups.

r. TABLE 2

CORRELATIONS BETWEEN SURVEY GROUPS

Sg:ifﬁ?:tsg:k Comparison of Groups
.818 Urban students and urban parents
.946 Rural students and rural parents
.945 Urban students and }ural students
.961 - Urban pérents and-rural parents
.898 " Total students and total parents,

The correlations were uniformly very high between the various groups.

An overall ranking of total pafénts and studen;s is {1lustrated

on the left side of Table 3. The right side of Table 3 illustrates

. the rankings by each of the four groups of respondents, i.e., urban

students, urban parents, rural students and rural parents. These

rankings indicate the relative importance of teaching each of the 21

occupatfonal survival skills at,the high school level.

&
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Conclusions. Table 3 indicates that there is a high 1evel of

congruence in the opinions of the four groups of respondents con-
cerning the importance of teaching the first -<ix occupational
survival skills. These six skills appear to reflect the values of
our society. Peqple learn from society what is important for them- .
selves and what their employers expect of them in work situations.
There was also general agreement by the respondents as to the
-seuen ]eaét important skills, It is important to remember that the
respondents were asked to make Judgments on the relative importance
rather than on the absolute importance of teachihg the skills. The\
respondents are not saying that the teaching of those skills is
unimportant. The fiédings merely indicate that it 1s the opinion of g
parents and students in both urban and rural communities that it is :
“fess important to teach certain skills at the high school level thgn
to teach other skills, ;
— The seven Teast important skills appear to reflect the values
of blue collar workers; Seventy-eight percent of the urban fathers
and 79% of the rural fathers were emé]oyed in bccupations which could
be considered blue collar work., The survey findings indicated that
1é\was not necessarily important for blue éd]far workers to be neat
& and clean on the job; nor wefe they usually called upon to make
decisions on their own. Blue collar workers usually wor;ed under

)
close supervision. In view of the high incidence of industrial
[} . .

. unrest in this country at the present time, blue collar workers would

not be expected to agree that Be 1oy51 to employer- would be an. |

important skill. Follow safety requlations was also ranked low by

.53 57
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TABLE 3

- OVERALL RANKING*COMPARED TO INDIVIDUAL GROUP
RANKINGS OF 21 “0GCUPATIONAL SURVIVAL SKILLS"

“~

L‘ S
. 7
overal] - v o Individual Group Ranking
Ranking . - | \ Urban A Rural
. ¥ . o ‘ Students Parents Studentii Parents
\

] Have basic speaking skills ] ] ] ]
2 Have basic arithmetic skills 2 3 3 2
‘~ 3 Use initYative and imagination 4 2 2 3
4 Know what an employer expects 3 ) 5 4 5
5 Get along with a variety of people 5 7 5 9
L) Be dependable ) 10 6 6 6
7 Maintain good health ~ 6 14 7 7
8 Have basic writing skills 1 4 9 4
) 9 Be punctual 7 XY A 8 8
. 10 Manage time and materials efficiently L 7 13 g 12
11 - Work as a team member ( 8 N, 13 n
12 Work under tension or pressure 13 9 Nno 13
13 Adapt to varying work situations 12 15 12 7 0
14 Organize work activities of others 14 8 15 14
15 Use information, materials, equipment 15 12 14 15
16 Follow instructiohs 16 16 17 17
' 17 Follow safety w’l‘ations 18 18 18 16
18 Be loyal to emplgyer 17 19 16 19
19 Work, without close supervision 19 20 19 20
20 Make decisions on your Opn 21 17 20 18
2l Be neat and clean in a earance 20 21 21 21




the respondents; this is borne put by the literature»and the legis-
lative concern for the high incidence of accidents in the work
environment,

A high degree of importance was indicated by the total number

of respondents to the skill Use initiative and imagination. This

response may be related to possible feelings of frustr%}ion and
Job dissatisfaction experienced by workers in business and industry.
Both parents and students may see the importance of Aeveloping the
skills of initiative and imagination to enable workers to obtain
more psychologically rewarding occupations.

Seveng[(skills in the "middle range" of the'ranking; were not

relatively congruent between the individual groups. Maintain good

health was raﬁked fourgéenth by urban parents, but was rankgd as
seJenth by rural parents, A significant proportion of the rural
parents sappled (11 out of 45) were self-employed persons. This"
finding appears to reflect the necessity fog persons in entrepreneu-
rial type occupatiﬁns to maintéin good health to ensure regular
remuneration. Perhaps the urban parents, who were mainly employees,
beTohg to group health plans and are able to maintaiﬁ a~regu1ar
income during periods of illness. The maintenance of good health
appears not to be as critical for maintaining an income for urbaﬁ

parents.

rural parents and r!!ked eleventh and ninth by urban and rural
4
students, Writing skills, with the allied skill of reading, were

traditional modes of communication and main channels for passing

~55-
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information and ideas from one generation to the next generation.
. Today's technology has put increasing embhagis on other-forms of
communication. Th{s 1s the age of the telephone, TV and tape
recorder. Audio-visual épproaches to instruction are becoming
moré widespread. Today, greater emphasis than ever before is

placed on graphic representation of information. It appears that

the rankings of this skill Have basic writinﬁfskills. may reflect

a generation gap in the transmission of values by society.

Manage time and matérials efficiently and Work as a teaw member
were both ranked higher by urban students than by the other three
groups. Economic and career education may receivg greater emphasis .

in urban schdols than in rural schools. This may have the effect
/v ‘\“) /
of stressing the importance of these two skills' in the minds of
urban studentse *
Another skill which shows relative differences in the rankings

1s Organize the work activities of others. This occupational survival

skill was rqg&fd éighth‘by urban parents and ranked fourteenth and
fifteenth by urban students and rural pa?ents and students. Urban
parents may generally be expected to have employment in large organ-
1zations and have more.;pportunities to befempldyed in supervisory
positions. This finding might reflect a greater awareness by urban
parents of the necessity for organizing the work activities of
others. It may also reflect a desire by urban parents for upward
mobility.
Summary

in preparing future educational programs, especially in areas

relating to vocational education and career education, curriculum

-
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developers might consider the inclusion of various "Occupational .
Survival Skills" 1dent1f‘ Ln Table 3 when designing new educational
ptograms or revising current educational programs. This study | )
provides evidence that many of these "Occupat 1/§urv1val Skills”
would receive wide acceptanEe by both sfude s and parents, Educa-
tional programs should not ignore u?é'ES:e ‘diﬁonal Ykills--
speaking, writing, arithmetic, etc.; it appears that these wi]l“be
necessary to some degree for all occupations. Particular .emphasis,

however, should also be p]aced on psychological ski]ls, such as the

Development of initiative and 1ma%jnatiqﬂ.

Programs need t¢ be developed wherebyfworkers apd students
enrolled *in educational programs have mo contact and input into
curriculum planning. This 1nee:3ttio between workers, students
and gurriculum developers w[l},assist the- schools in 1dent1fy1ng{
95§:§and objectives which are more compatible with the (a) needs
of workers and (b) requirements o{lbusiness and industry,

The needs of business and the needs of individuals must be
considered in a corresponding relationship, It is by meeting commen
_ goals that society will be benefited. Through work, individuals
within a society gain recognition, staﬁus and satisfaction, The
better people are prepared for work, the better they will be able

to survive in the highly complex, business-orieaﬂéd society which

exists in the United States.
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OPINIONS OF TEACHERS, COUNSELORS AND ADMINISTRATORS .
CONCERNING THE TEACHING OF OCCUPATIONAL SURVIVAL SKILLS

by - - L

Kent D. Frison

Today, an important decision méde by most young people concerns
the type of career they wish to pursue in the future. These career
decisions concerning worRywill affect their well-being ;nd happiness
throughout their 1ives. Careér decisions become more complicated
because of the complex nature of work in our highly developed and
highly specialized society. Social and technological changes
in the United States make occupational choice§ even more difficult
for young people. > \

There is a need to assist young people in planning their occupa-
tional futures. Vocational Eauﬁation may be considered as planned
‘educational experiences which are "designed to prepare the learner
to enter the world of work successfully or to maintain himself as a
productive worker throughout an éverﬁhanging occupational 1ife"
(Leighbody, 1965, p. 79). .The fréditional trade analysis approach
to specific occupations nd longer reflects tﬁe nature‘of many of
the occupations available. In the future, research relating to
curriculum development will'seek to identify "common elements in a
family of occupations rather than in-depth skills and knowledge in
a single occupation" (Leighbody, 1965, p. 79). |

A survey condycted in Chicago indicated that busineésmen bélieved
that workers lacked skills in writing, reading, arithmetic and work

attitudes such as: responsibility, discipline, promptness, respect

for task. The results of the survey also indicated that while education
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enables people to work within their intellectual and social Timits,

'survival skills' are more important than intellectual ability for

coping with our society with its complexities (Walberg and Sigler,

1975). *

Draper Kaufmann (1976), author of Teaching the Future, stated

that:

Our society is changing very rapidly, and it is impossible
to predict what it will be 1ike ¥n 50 years; we only know for
certain that it will be very different from today. It there-
fore makes 1ittle sense to base education either on the past
or on one particular version of the future. What we can and
must do instead is give students an understanding of the most
important issues, problems, and opportunities they may face;
teach them the skills they will need to continue to look ahead
on their own; and prepare them to cope successfully with the
dislocations and stresses of rapid change.

Because of tﬁe constaﬁ?]y changing nature of work, many young
people who are now entering the labor force can be expected to change
occupations more‘thaﬁ six or seven times during an estimated forty-
year career. Consequently, there is a need for young people to

develop skills which (a) are essential to many occupations, (b)

can be readi]y'adapted to new work sftuations, and (c) facilitate

retraining for new and emerging occupafions. I[f contemporary workers

are eble to adjust to changes relating to present and future occuy-
patiéns they will bé'better prepared to cope with the complexities of
their present and futu;E work environment.

In 1974, the U.S. Department of Labor estimated that sixty
million new job openings would be created by 1985. Many of these
hgenings would be created because of new types of jobs. It has also
been estimated that approxihate]y two-thirds of all jobs existing

in the year 2000 will not be similar to those existing today. Educa-
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tors are presentiy faced with the challenge of preparing students
for an uncertain future. Educational preparation for, the future
must provide students with necessary skills to allow satisfying
involvement in work, as well as satisfying personal 1lives,.

Purpose of the Studi'

I

The Egrpose of this study was to determine the opinions of
secondary school personnel regarding the possibility of teaching
"Occupational Survival Skills" in existing educational programs.
"Occupatidnal Survival Skills" may be defined as the common skills
(basic knowledges, traits and competencies) which are necessary for
workers to successfully maintain their occupation.

hY

Specifically, the researfh\study was conducted to determine

answers to the following research questions: |

1. Are thergdifferences in the rankings of the 21 "Occupa-
tional Survival Skills" among teachers, counselors and
administrators?

2. Are there differences in the rankings of the 21 "Occupa-
tional Survival Skills" between rural teachers, counselors
and administrators and urban teachers, counselors and ‘
administrators in secondary schoals?

4 ‘ 3. What is the most appropriate‘grade level for teaching
| each of the "Occupational Survival Skills"?
4. What subject within high school departments would be
most appropriate for teaching each of the “bccupatiqﬁal

Survival Skills"?

Background of the Study

The success of good planhing to prepare young people for work
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depends upon the ability of educational programs to be respbnsivé
to two major constituencies; students and employers. “While
student needs and labor market/occupational trends are fluid and
dynamic, the elements of a vocat{onal education system are neces-
sarily.more stable and less susceptible to change" (Mileen, et al.,
1976, p. 1).

Theregappears to bé general agreement concerning the admis-
trator's role in curriculum planning. Key people involved in local
curriculum planning for schools are the supefintendents, principals,
and department chairpersons. An important concept of curriculum
developmént_is that effective curriculum planning is a cooperative
process and that competent administrators will make use of and seek
to develop the potential of their staff (Anderson, 1963).

Dumas (1968) concluded that two of the most important tasks

B .
~N

of the principal are improving c}assroom 1ns;rbct10n and developing
and improving the curriculum, Yet, Dumas 1nd1ca§sd that secondary
principals devote less than ten percent.of their time‘to tasks
pertaining to instruction and curriculumlhevelopment.

Teachersvand counselors also play an 1mp6rtant role in curriculum
development and implementation. Saylor agd Alexander (1966) recom-
mended teacher.ﬁarticipation because it will insure implementation
of curricular change. Only by including te&éhers in the planning and
implementation may,thé best results be oﬁtained in the classroom. The
American S&hgal Counselor Association identifies the role of the coun-
seior as one who helps to plan and develop the guidance program and
the curriculum in relalion to the needs of pupils (Bentley, 1968).

s

In education there is no real choice as to whether or not to plan.

-
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The primary concern is who shall do jhe'plann1ng and to what ena.

"The right to plan is his who has labored to acquire the knowledge,

expertness, the courage to look ahead and outwit the times" (Metcalf,

1966, p. 451).

Methodologqy -

4

4

-

Instrumentation.- The opinionnaire prepared for this study was

designed to gather information on teachers', counselors', and adminis-

)} - trators' opinions concerning "Occupational Survival Skills." A

, ' |
tentative Tist of over 500 occupational survival skills was identified

from a variety of sources. After extensive reviewing by various com-

mittees ‘and advisory groups, the list was reduced to 21 basic skill

items which were considered essential for occupational survival. The

-

format of the opinionnaire used to rank the 21 skill items was based

on the "Occupational Characteristics Index," which uses an interlocking

. design (Simpson, Slater. Stake, 1965). The occupatioqa] survival skill

items were arranged in 21 groups; each group contaided five skill items.

j The following 1s an example of one of the 21 groups of skills on the

opinionnaire and how a person might rapk the importance 6f each skill,

Get along with a variety of people
Work as a team member
intain good health

<i:::i?g:§‘1n1t1at1ve qnd imagination:

e punctual

MOST IMPORTANT
[ 2ND_MOST IMPORTANT

3R -
4T MPORTANT
LEAST IMPORTANT

[

123 415
1 2 3 4 5
1 2 3 4.5
1 2 3 4 5
1 2 3 4 5 '

The above example illustrates that the respandent indicated that

of the five occup8t1ona] survival skill items, Use of initiative and

imagination was rated MOST IMPORTANT, whereas Be punctual was rdted

b



LEAST IMPORTANT to on-the-job survival,.

! Each of the 21 skills, such as Use of initiative and imagination,

appeared a total of five times 06 the opinifonnaire so that this skill
i was ranked against each of the twenty other skill {items. .The‘overall

ranking of each skill was determined by dividing the numerical sum of

the five rankings by the number of responses to obtain a mean score.

, o/ .
I[dentification and Selection of Sample. The sample to bé con-

sidered for use in the study consisted of school personnel in 21
secondary schools in the state of I11inois. Included in the sémple
/ were ]6,rﬁra] high schools and five urban high schools. In addition,
47 high school cooperative eQUcation teachers from various Chicago
Pubfic Schools were part ofhthe ;rban sample. A total of 450 com-
-

pleted the survey instrument and provided the basis for the findings

of the study.

Fihd1ngs and Conclusions

’ -

A computer was used to analyze the data resulting from the
"Occupational Survival Skills" opiniannaires completed by the 450
secondary school perso;nel in the sample. Méan écores'were computed
;nd fhe lTowest mean score represented the mas-t {mportant'skill and

| the highest mean score represented the,;gggg important skfli for
:teéching high school students in order for thém to maintain an
occupation. Table 1 indicates the rénkingﬁfor the total s;;p]e.
The ove;all ranking of the 21 "Occupational Survival Skills" by

the- total sample of secondary school personnel appears to reflect

educational values rather than work-related values. ' The seven highest

S d P

ranked skill {tems may be interpreted as general gqhﬁslof educational
. ;- r(,: Y » .
: institutions. .
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. TABLE 1

RANKING OF OCCUPATIONAL SURVIVAL SKILLS
BY SECONDARY SCHOOL PERSONNEL

JOTAL SAMPLE

ry

Ranking Occupational Survival SKills Mean Score

1 Have basic spedking skills 1.8

2 Have basic arithmatic skills 2.1

3 Use initiative a\nd tniagination 2.2

4 “Get along _with a variety of peop]e ‘ 2M

5 Be dependab]e ‘n . 2.4

6 Be punctual o R

7 Have basic' ;vritning skills ‘2:7

8 Adapt to varying work sit.uamtions”_ 2.7

9 | Work as a team member - 2:8

10 Us:e\ information,‘materials:(equipment X 3;0

N Maintain good health 3.0

12 Know vlhat an-employer expects - 3.2

13 'FoHp_w safety regulations 3.2

14 Follow instructions ' ﬁti’* 3.3

15 Be Toyai to empiﬁoyer‘ S i 233
16 iiork under tension and pr.essure A 34 )
17 Organize the work activities\f\others 3‘5

18 Work without close supervision 3.6
19 Manage time and materials efficient]y 3.'7
20 Make dec¢isiéns on your own v | 3.7
21 Be -neat and clgan 'iﬁ appearance 4.3“‘0 |

[
¢

[N ( o
o 89

- ' B

A

[£d . .

at



éecause éducatorsAare_familiar with educational goals, their
responses tend to be in terms of what educational fnstitutions can
do to facilitate basic skills which are needed by all workers.. The
remaining 14 skills are generally more specific to work situations.
Because many educators are not.involved in work settinge outside the
schools, they may be unaware df the importance of dtber basic skil&s
necessary for workere to maintain their occupatians: .

Ranking Ambng Groups. To gain more specific information con-

cerning the ranking of skills, the total sample nas'divided into the
following six groups: ‘a) urban and rura]f}ea%hers b) urban and rura1
counseldrs, and ¢ ) urban and rurai‘adninistrate}s Table 2. 1nd1cates
that of the twe1ve highest ranked skills, seven of the skills’ appear
to be common to the rankings of all six groups. It appears that

- L .
there was general agreement among the groups as to their opinions

congerning the appropriateness of the following seVen«ski]Ts:fbr ’

\;:‘ 1. Have basic Speaking skills

-

e 4. Get aﬂong with a variety of people

}eaching to high school students: - . _kA o Ca < -

2. Have basic arithmetic skil]s . ’; N

3. Use initiative and 1maginat10n ' ot

5.  Be dependable ' - | \ A ‘ -

. - 6. Be punctua1 . . ) S ,iqﬁ7~:)'\ ‘ A
o _ . NP

7=, Have bas1c writing skills '

"oﬁ‘*

¢ R
’:> The SdEarman rank—corre1ation formu1a was app11ed to the data 4n -3

Table 2 and a qorrelation of .84 was obtained between the tea ershandfﬁ

o

counserors.. 90 between\khe tEacn%rs and adminfstrators. and, .87 'etween

i L3

" ‘ ‘ - : . L3 ‘:““
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TABLE 2

- RANKING OF OCCUPATIONAL‘SQRVIVQL SKILLS

T
A N ] A

OVERALL { . .' _ Teachers Counselors~ Administrators
RANKING | OCCUPATIONAL SURVIVAL SKILLS Rural | Urban| Rural| Urban| Rural| Urban
z;:;gg;ﬂ ,n=169.[ n=213}| n=13 | n=23 | n=22 ""']0
1 Have basic speaking skills 5 (I 1 1 1 1
2| Have basic arithmetic skills 2 2 | 4 2 4 | 2
.3 Use initiative and imagination 3 3 "3 7 3 4
4 Get along with a variety of people 6 4 2 4 2 5
5 | Be dependable 4 6 6 3 10 7.
6 Be purctua 5° | 5 | s 5 | 6 3
7 Have basic writing skills 8 [ 7 | 0 |9 8 12
8 Adapt to vdrying work 51tuat10ns 7 20 7 { 10 9 8
9. | Work.as a team member N o8 8 6 5| 9
', 10 qUse information, materials. equipment i ]Q l';9 13 .8 14 11
. n Maintafn good health - . . 19 @;2 14 + 12 n 6
12 Know what an employer -expects 15 10 LA B K 7 13 |
13| Follow safety regulations - LI AR DI A PR IR PO IR AN RV
1% | Follow instructions ¥ { 13 “\1'5 AN ERTAN ERPIN T
20 15 Be loyal to employer ' T2 | N4 15 19 13 17
BT Work under tension.and Pressure ;*iQ; .18 {13 9" [-14 16 19
17| Organize the work activities of ofhers | 16 | i A7 a8 |15 | o1s
K © 18 |, Wérk without clese supervision ' [17 17 { 16 }’m 21 15.
?, 19- | -Manage time. and materials efficiently 19 . } [ 20 1420 | 18 21
'r: *. 20 | Make decisions on your oWn « o N 20‘; | 1&.’> 19 1,16 | #20" 16
X g ?ﬁ “| 4Be meat and clean 1n ypur appearanqe , 21 a2 - Zﬁ 21 ﬂ'19‘: 20
‘ ' ~ : . e Ty P . v . ¥ -
" oo ) )
. R . | =: . ;/ .
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the chnselors and administrators. The values pf the Spearman rank-
\\\\correlatton coefficients for the data in Table 2 appear to indicate
| a fairly high positive re1ationsh1p and general agreement among the
prioritp rankings for the three respondent groups. )
Table 2 also 111ustrates the differences in rankin;s amang the
o 204 teachers, counselors,and administraters from the rural high
schoqgls. Theu§pearman rank-gorrelation'fbnmgla was app]tep.to the
three -groups in the rural sample and a correlation of .86 was ob-
tained betweenathe teachers and counselers. .86 Petween theJteachers
and admtntstrators. and .86 between the counselors and administrators,
The va]ues of the Spearman rank-corre]ation coefficients tor the
data in Table 2 2£pear to 1nd1eate that there is a fairly hiph

. . L
positive relationship and general agreement among the priority

- » ‘ S
rankings for the &hree rural groups. ‘
N

‘Table 2 also indicates the rankings for the 246.teachers.
counselors, and‘administrators from the urban‘high schools: The
Spearman rank-correlation formu]a was app]ied to the three, groups

* " in the urban sampie end a corre]ation of 88 was obtained ‘between
the - teachers and counselors, ~8 between the teachers and adminis-'
. tratprgi/%hd .88 between the. co&nseloxS'and admnistrators. The
\ "values of ~the Spkarman rank- corre]ation c0eff1c1ents for. the data
= »1‘ Table 2 appear to indicate that there is a®fairly high posi(ive
rRlationship -and general agreement,among the priority rankind& for'.

R
the three urban groups. N

Levels)for Teachﬂing the "OCCUpational Survival Ski lé Data
.q\
was also obtained through the opinionnaire concerning the appropriate

grade levels for teaching the "Occupationil Survival Skills" and is*
| i "\ |
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presented in Table 3. This table shows that four patterns_emerged

as being appropriate for teaching the "skills," These patterny

include:
1.
2.
3.

4,

»

Selection of 9th grade only as most appropriate

. : *
Selection of 9th and 10th grades as most appropriate
Selection'of all grades (9-12) as most appropriate

Se]ection of 11th and 12th_grades as most appropriate

Apparently, the ski]]s‘!}dicated to be taught at ninth grade

level may require only limited instruction, This may indicate that

students have already had\Eufficientdinstruction. practiced these

skills -and have sufficieptly deveioped them.

. ® .

The other patterns appear to indicate that some skills may be

developmental in(nature and that instruction over a longer period

-

' of time (2-4 years) is necessary. Apparently, these skills require

more reinforcement of instruction,te develop the necessary competencies.

Subjects Appropriate for Teaching,the'“Occupatignal'Survival

118w

...-L-.

~ Data was also collected concerning the question of most

*)
appropriate subjects\within high school departments for teaching

the "Occupational Survival Skill¢." The findings appear to indicate

that in most of he subject matter areas there was a preference for

e

one of two alternatives for teaching the majority of 21 "Occupatipnai

L

Surviva] Ski]]s "It appears that in $ome cases a basic introductory

f—/

toUrse (e g\J Basic Agricu]ture) was chosen as a prefgzence to teach

the majority of the- 21 "Occupationai Survival Skills," The other

alternatiye was an'apparent.lack of consénsus by the sample popu]a-i

tion concerning which'gubéth is most appropridte. In the case of

Sb

N

-?
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TABLE 3
GRADE LEVELS MOST APPROPRIATE FOR | /
/, TEACHING OCCUPATIONAL SURVIVAL SKILLS {
_Grade Level K
.Skjﬂls 9 ‘10 N 12
|
Have basic arithmetic skills ' X
Be dependable X (
Be pun&tual X
) Have Pasic writing skills X
Maintain good health "X
Follow safety regulations ‘ X
, Follow 1nstruc%10ns X . )
., " Be neat and clean in appearance X
Have Gﬁsic speaking skifls | X X
Get along with a variety of peopie‘ X X
Work as a.team member X X
bse information, materials, equipment X X
‘Manage; time and Materials efficientlj ‘X X
"ﬂ 'Use 1n\tjat1ve and 1mag{nation X X X X
Adapt to’vérxing work situatioﬁs I X X x§ﬁ~ X
| Know what an employer expects o X X X X
w' Be loyal to emplbyer - X X X X
Werk under tension or pressure | X | X X X
Work without clois supervisiogx X | X k X X.
'f/// . .ﬁaké decisions ow your ow? < A" X? X X X
| Organize the work actiwities of others ‘ X |~ x

Q * The~X indicates;thé grade level on grade levels most appropriate for
teE:hing,the occupational 'surviyal skillge 74
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lack of general consensus, no subJFct received a majority vote as

being most appropriute,

Summary Y '

n \

The purpose of this studx\wa§‘to detegmine the opinions o}
secondary school personnel reg;}ding the possibility of teaching
"Occupational Survival Ski]]s.f Specifically, information was

“\ collected ¢oncerning (ha,ranking of th “Occupational Survival -
Skills" in terms of their fmportance for teaching high school stu-
dents in order fog them to maintain an occupation. Information was
obtained concerning the appropriaxe'grade level for-teaching‘each
of the skills, and information was collected about particular sub-
jects within high school departments which are most appropriate

for teaching the "Occupatidhal Survival Skills:" The survey sample

V&
i uded 450 teachers, counselors, and administrators in both rural
and urbam~sgttings. - N .
) /
" Rankings of the "Occupational Survival Skills". The overall

ranking of the "Oct@pational Survaa] Skills" by the total s?mple;
appeared to reflect 5 priority in terms of educational va]ueg. The
top seven rated skills are more trad1t16na1 “educational‘\lyll oriented
as opposed to work related skills. The analysis of data according

to the three sub-groups of teachers, counselors, and administrators
indicated that there was fairly~high agreement concerning the ranking
of the skills. Of the eleven highest ranked skills, eight of the
skills appeared to be common to the rankings of all three groups.

Ip addition, the épearman rank-correlation coefficients obtained
indicated a fairly high positive relationship among the ranking of

the three groups.




The rural teachers, counselors and administrators showed a com- .
monality concerning the ranking of the "Occupational Survival Skills."
Of the 11 highest ranked skills, nine appeared to be common to all
three groups. In addition, fairly high posi;ive correlation coeffi-
cients were also obtained tndicating agreement concerning the ranking.

The urban group also showed commonality concerning the rankings
for the teachers, counselors, and administrators. Of the 11 h{ghest
ranked skills, eight appeared to be common to all three groups. Cor-
relation coefficients for the rankings were also fairly high and
positive for the groups.

€orrelation coefficients were also obtained for rural vs. urban

teachers, rural vs. urban counselors, and rural vs. urban administrators.

[

*/ Again, fair]} h}gh poerive doefficients were obtained and indicated
general agreement concerning the rankingsj In Qeneral. there appeared
to be agreement across all groups concerning the ranking of the 2]
“Occupational Survival Skills,¥

Grade Levels for Teaching the "Occupational Survival Skills".

Concerning the grade levels se]icted as most appropriate for teaching
* thé 21 "Occqpational Survival Skills," four patterns were determined

from the data analysis: \

1. Selection of 9th grade only as most appropriate

2. Selection of 9th and 10th grades as most appropriate

3. Selection of all grades (9-12) as most appropriate

4. Selection of 11th and 12th grades as most appropriate ‘aJ

It appeared that some skills required only limited instruction
due to previous Tearning, while other skills were developmental in

nature and required longer periods of instruction,

-72-




Subjects for Teaching the "Occupational Survival Sk{lls". Subjects

were selected by the survey participaﬁts as being most appropriate for
teaching each of the 21 "Occupational Survival Skills." The. results
generally 1nd{éated a preference for teaching the skills in basic ,
introductory courses or in a varitety of courses. The lack of con-
sensus for a single course appears tb have indicated little agreement
‘as to the appropriate subject for teaching a particular skill and may
indicate that the skill is, or can be, taught in various courses or
that a ;eparaté course is needed in order to teach these skills. There
may be a need to develop a course which might be a basic introductory
course, which co%]d contain instruction relating to the.various
"Occupational Sagyival Skills,"

In subject mgtter‘;reas where particular courses were designated

as most appropriate for one or two skills, the majority of the selections

appear to be logical. For example, in Business Education, Typewriting

was selected as most appropriate to teach Follow instructions and Work

under tension or pressure. Have basic arithmetic ski]lg»was'designa@ed

to.be taught .in Business Mathematics. Shorthand was selected as most

appropriate to teach Have bdsic writing skills, - {\g>ur\§ x
The results of this study provide evidence that Pural and urban

high school teachers, counselors, and administrators are generéqu

in agreement as to types of "Occupational Survival Skills" which

| | /
.mighg’be taught in“secondary schools.
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. ’ INSTRUCTIONAL-TECHNIQUES FOR TEACHING
‘ OCCUPATIONAL SURVIVAL SKILLS

by
Joyce Nies

There is a need to assist young people in school to plan their
occupational futures. Education for employment may bg\considered _ ‘l‘
/ ; as plﬁnned experiences which Leighbody (1965) indicated are "designed
to prepare the learner to enter the world of wofk successfully or to
y \ maintain h1mse]fﬁas a productive worker throughout an everchanging
occupational life.," s

./l . .
The more informed young people are about needed skills to main-

tain {hemselves in an occupgfion, the more 1ikely they will be able

\  to succeed in an occupation which best meets their individual apti-
tudes and interests. Studying skills which are essential to main-
taining an occupation will provide sFudents with the additional
educational experiences they need to prepare for their future occu-
pations. ‘

/ There appears to be a problem of identifying 1nstructipn§l
techniques for integrating into the curriculum topics relat1ﬁg‘to
occupational survival'skills which are critical to on-the-job success.
[f these techniques for teaching occupational survival skills can be
identified and usedfby cl;ssrkom Seachers, students will be be%ter L
prepared to cope.with the varied.and diversified tasks they-will -

encounter ‘in occupatiohs at all levels within the organization.

Many vocational educators consider the following skills as

- being extremely essential: problem solvng, interpersonal relations,

-

N
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fbersonal work attitudes, job-related expectations, and communications.

-

However, curriculum content {n many vocational education programs

does not reflect this major concern. Because these skills are general

in nature and not unique to a specific subject area, these skills

are not 11ke&y to be systematically taughf in any subject aré . If
there are occupational survival skills which all students shou)d

possess, then a sy;tematic attempt must be made by curricul um sbeﬁia]ists

BLOp instructional techniques for - the impltementation of these

into the curriculum.

. Purpose of Study

The primary focus of this study was to detérmine thg preferences
of secondary school teachers regarding the‘instructional tecgniques
they would use to teach the 21 occupational survival skillg. The -
increased emphasis in schools on career education emphasize§ the need
for educators to 1dentif¥ instructional teqhniques which would facili-

tate the teqching of these skills., The identification and classification t-

of these instructional techniques would enable all secondary teachers

to more adequately prepare students for the world of work. Bothrvoca-
tional and non-vocational teachers were included in tﬁe study population,
since teaching career education concepts and octupational surv1va1
skills need not be 1imited to vocational teachers. Preparing students
for the world of work is dependent to a great extent on the successful
implementation of career education programs by alt teachers.

fhe major purpose of this study Qas to identify preferences of
urban and rural secondary teachers regarding fnstructional techniques

they would use to teach essential work ski]]s. Occupational survival



skills may be defined as the basic knowledges, traits, and compe-
tencies which are necessary for workers to successfully maintain

their occupations. Since the community affects the school climate

and curriculum, another purpose of this study_dbs to determine to

what extent urb&n and rural teachers agreed on 1nstruct1oﬁal techniques
to teach the survival skills.

Specifically, the study was conducted to determine answers to

the following research questions;:

1. What instructional techniques are perceived as being most
appropriate by secondary teachers for teaching occupatioha]
survival skills?

2. What d1fferences. if any are ther?\betwLen the opinions of
urban teachers and rural teachers regarding techniques for
"teaching occupational survival skills?

Instrumentation. The occupational survival skills were classified

into the following five content areas: (a) Interpersonal Relations,

(b) Problem Solving, (c) Communication, (d) Job-Relatéd Expectations,
and (e) Personal Work Attitudes. The skillg were classified according
tg content areas because content is a primary faétor affecting a
teacher"s decision concerniﬁg the appropriateness of a specific instruc-
tional strategy: (Seifman, 1970). Because teaching is affected by the

content, the ‘syrvey instrument used in the study was constructed so

that teachers could respond in terms of a particular content area. Each |

content area represented various specific occupational survival skills

which are necéssary fofxthe success in work. Examples of specific |
T e .7 )
skills are presented ‘{n Table 19 .

.



A tentative list of instructional teéhniques Qas identified
after an extensive review of thé lTiterature. Eighteen 1nstr;ct10na1
techniques were selected by the project staff and advisory committee
as being representative of thé total 1isting.

The format of the op{nionnaire containing the eighteen 1ﬁs§ruc-

I3

tional strategies was based on tﬁe(pccupational Characteristics Index
(Simpson, Slater, & Stake, 1965). The instructional techniques were

arranged in 18 groups, each containing fou; 1nstru§t10na1 strategies.
The following is an example of one of the eighteen g}oups of instruc-

tional strategies on the opinionnaire and indicates how a teacher

might rank the importance of the general skill of problem solving.

b FIRST CHOICE

SECOND_ CHOJCE _

THIRD CHOICE

PROBLEM SOLVING ¢ FOURTH CHOICE

r

Group discussion 1" 2'3 4 \
Lecture 1 2 3 4 ’
Interviews 1 2 3 4
Simulation 1 2 3 4

\_ .

O0f the four instructional techniques, Simulation was the first choice,.

while Group Discussion was the fourth choice for teaching problem

-

solving. Each of the eighteeh instructional techhiques._such as”
~ Simulation, appeareq a total 9f fou{_t1mes‘on thg\gpinionan?el Each
~instructional technique was ranked agginst each of the other seventeen
instructional techniques. The overall rankihg of each technique was
‘de%erﬁined by dividing the sum of the four rankings by}the_number of

- responses to obtain a mean score. —

g "

\ - o v '
The teachers who p%rticipated&iqftge survey were randomly divided
o :!-4\ .o, M
I ]
/ R

e -
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CLASSIFICATION OF ESSENTIAL WORK SKILLS
| BY CONTENT AREAS ;

TABLE 1

-

ke

v~ ﬁ

Content Areas -

Examples of specific;§kiiig°

Communication

s

fInterper$ona1‘Reiations i

“

Personal Work Attitudes

Problem olving . !

»
[

-

o

* Job-Related Expectations

~ F

“.Be ﬁbyai to employer .
" -Be neat and cléan fn- appearance

-Get.along with a va

ﬁyty d?’peoéie'
-Work as ,a team membe

-Organize work activities of others
.‘ )
_—\__—/b

-Mafhtain good. heaith /7
-Be -punctual .
~Be dependgbie

LT .

-Make decisions on your own’

~-Use initiative and Tmagination, .
-Manage time and materials efficiently”

o . B . \_ ) /
-Have basic writing skills
-Have basic speaking-skills

=Know what an employer expects

-Use information, matérials, equipfent

| -Follow instrucations ‘
‘“Follow safety regulationsy~—

-Nork without close supervision
rk under tension or pressure

«Adapt téo varying work situations, ', 2
.~-Have basic arithmetic skills , Y.

N -
VO v
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. the opinions concerning instruct

“into, five groups

R

to. the instructional tachniques fon ope of the work skill areas ;
“ ’ ax’
Interpersonal Relations, Job-Reﬁ te Expectations, Problem'Solving;
/ '
Communication, and‘PenEonal Work Attitudes S :

Sample Selectionu» The stud sample consisted of 384 secondary
{

teachers in Illinois

o

The urban sampl

from six schools in the cities of Champaign

-

The rural sample consisted of 172 seco
schools in the counties oixﬁhﬂmpajgn

Illinois

~Results

-

e consisted of 212, teachers
Joliet and- Chicago
ndary teachers from sixteen

Vermilion and Cumberland in

S

The Spearman\rank-correlati:;(coefficient was used to Compare

nal

‘

strategies for teaching occu-

pational: survival skilﬂs bétween urban and rural teachers /The

~ e

e

extent of q9reement between rural teacher§ and, urban teachers is

-~ g F

indicated‘ﬁp Table 2.

. TABLE 2
\ . .
‘;;RRELATION OF T TAL URBAN (N=212)

NS
.

: . 5
. «
.
'
. . L4
* - * >.~—/"/ .

and Ru W(Nmz SECONDARY 1

TEACHER RANE INGS REGARDING INSTRUCTIDNAL TECHNIQUES

B s o~

' Content;Areas~ K 3 . Correlation
i _ ' ' -y . -
\V“ . M - . Wy
Problem~Solving .88
) > Interpersopal Relations - .85 -
. 7 CommunicaXion - .86 - Lt
Reérsonal Work- Attitudes .91 (I

. Jab-Related Expectations

The correlations in Table 2 indicate that there is a strong

relationship between the instructional

- -

1

0 s .
- ? ' *
9 e

.
o

technique priorfty-raﬁklhgsi,.

,-805‘_1. o .

LR - A
.

Each group of secondary school teachers responded
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~

—

-
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-

gy

' highest corre]ati

(7..{*. n f’ a g ; “Z: e

of: the rural and grb teaéhers in a]i Mve content areas. The

dicating the‘;;FUtﬁft’degree of agreement

n

betwe n rural teacﬁers and urban teachers was in the content area

regarding the teaching of Personq] Whrk Attitudes - The bowest
correlation was 1n the content area for JOb#Related Expectations,.
Teachers may, be kg‘ht familiar with Job requirements becadseX

of lack of work experience and exposure to work settings -othey than”

teaching. The relative high agreemént of rural and urban teachers

on'which instructional teChniques to use when teaching in~the'other_

© four content #reas may be reldtdd to the fact ﬁyat teachers may

L

. - i
o N s, Individualized Projects -

"

‘alreal y be using these techniques Tab]e 3 illustrates the cbmbined
rankings of the 18 instructionai techniques for the urban and rural
teachers for each of five oceupatzonal survival skill areas

Of the 18 instructional tedhniques ranked. by bqth rural and

urban teachers@ the following techniques appeared to be most appro—

;14te to use when, teaching all five occupational surviva] skill areas:

-1
. 7

1. Group Discuksion

2. «Problem §0ijng, e, T / .
3. Demonstrations o L o ‘
4. Qupervised Work Experience ' .

Fhe respondents were asked to give their personal opinions con—
P
' cerning ‘the use of the 18 instructional techniques ‘when teaching,the

"\ .

five occupational “survival Skill areas In genera] the above five

‘vn.

instructional thhniques appear to ref]ect a positive attitude by

teachers tdﬁ\rd student centered instruction

¢ - ° ° o’

Ten , -
B

L]
. o«
Q N
. ,.-‘\
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s

In* many educational settikgs. teachers are giving students more

}
freedom to be invoived in fhe ]earning prodess. when the above in-

\ »
Y

= '§tructional techniques art used, students become more responsibie for -
'“how“ and "what" is?béing 1earned The "above instructionai techniques
o appear -to be very appropriate, espéciaiiy when one reaiizes that a

ma jor purpose of education is to prepang students for their future

roles.in the world of wbrk o . o . .

l <

- The instructionai techniques which-were not highly ranked appear

-

Pl

e ., .~ to be more teacher-centered and reflect more: traditional types of

3

instruction at the high sehooi lTevel. Instructional techniques such
\'as Lecture. Recitation Resource Persons;'Reading Assignments. Intér-
views, and Nrili- Practice do not appear to be very appropriate for

QI

teaching concepts relating to the five occupational survival skill areas.

Urbam Teachers. Table 3 illustrates the responses of the urban =

and rural teathers  ‘The urban teacher sampie rankings indicate genera]

‘ aéreement on the instructipnai techniQue Group niscussion. as the most . -\\
¢
likel to be used the foll ng- fgur ¢ nten a Pro ?em-
' y in quigg ontent 't ( b/M v
o | Solving, Cb) Interpe}sonal 1ations. (¢ Communica ion. and (d) Personal
3 !
C ) NOrk Attitudes Problem Solv Qg ranked number one in the fifth content
X ' ;rea. Job-Related Expectations ' "*.’-. BT

PO . l
.
-
.

.Supervised Work Experience was rarﬂ<ed in thé/fop five qu,hn
1,‘ . content areas except Communication Urban teachers ranked Demons tra-
)ﬂa‘ tion.in the top five for teaching Problem-Solving. Communication and oy
” ' Job- Related Exped%ations Rolepiay-$kits were ranked in the top five
;/‘ teaching strategies for teaching Interpersonai RelatiOns and C mmuni-‘
| ~catton, Individuaiized ProJects was ranked in the top five fgé teach-
{ . ing only ‘one content area, Personai Work Attitudes.

.

. - . F
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i
-




N t “ )‘. ,’ :\ ' \ | I ® (\"‘a -
; | ' N
f a -
) TABLE'3
L ) -
| INSTRUCTIONAL TECHNIQUES FOR EACH -
OCQUPATLONI\L SURVIVAL SKILL AREA . FOR RURAL AND URBAN T‘EACHERS
‘ T (n-384) N :
“( ' Y “;k : : - T,
‘ Problem | Inter- Communi- |.,. = ‘. | Job- '
Teachinbr. Strategies Solving | personal { cation s:ﬁgga] | Relatedy
: Skills Skills Skills- T Skills
Group Discu5§ion ) 1 1 \‘»i . Sl 4
i Problem- So]ving 2.5 . 6 - 3 2 . 2.
. \\ ‘ Bemonstmtipns - 2.5 5 - 2. 6 3
IS Supervised, Work : . .. U~ ‘
| * Experience L4 s 2 5 &5 1
Individyalized | ' e
. Pr'ojects . V‘. . 5 12 5 5y 21
' Lab Experfmentation 6 9 n
Ca§e.4‘Situ,ations 7 7 6
) ’ iitﬁul"a't(ons‘ o8 8" A |
" [Roleplay-skits- .["" 9 n V10
o \ [ serf=Evaduation |10~ & - 9
. , -F\"‘elq Trips * o° T 2 .8
kS ‘ . 3
Programmed - 1T ; L l(
* Instraction 7 w2, " 15 s, -1
: DriigpPractice 13 16 ° 15
: ‘? <
T Intervie'ws . 14 1 1o 14 -
( heading Assignments ‘| 15 14 16
,»° ¢ | Resource Persons - . 16 18 12
' Lecture e 17 -15 18
o ! Regttatio RN DO 17 17
4\\“ ‘ PO eg /'D‘“r u).‘ !
aY o ' * .‘. - g =
? "' N
- ‘-t A y
'all a
‘) \ »
. | S .
. ~
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J i u .
*\vﬂural\Teachers . The :\hkings of instructional techniques in

~ i Tablg.4 indicates that Supervised Nork Experience was ranked number

_ one by rUral teachers in the content areas of Problem—Solving, Inter-
o
~ personal Relations, and Job- Related Expectations.

FoA_the rural teachers only one teaching strategy, Demonstrations,

ot Was ranked~i\ the top five for ald content areask Two teaching strate-

J
v gies. Individualized Projects and ProblemrSolving, were ranked in the
e top five for &11 content areas except Interpersonal Relations Super-
3ised Work Experience was ranked in the top five f r all content areas

except Personal Work Attitudes Group Discussio‘\was ranked in the

. l

) o top five to teach Interpersonal Relations, Communication, and P%rsonal
4

N p—t

* -

N Nork Attitudes - -,
4

Summarx ' ; ?

V]

The’2l occupational survi 1 skills were grouped into five content

-

. areas to determine whych instruct

-

mos t likeyy to useeto teach that content area. The five work skill

content areas were: Problem- Solvi 9, Interpersonal Relations, Communi-

cation, Job- Re\ﬁ}ed Expectations, and Personal Work Atti udes. The

centent area did have an effect

a

- ‘rfr different rankings indicate that t
L 4
}

on which instructional techn ques were selected For example,dthe

-

instructional technique (Fiel Trip) was ranked high by rural'teachers

~in only one content area (Job- lated Experiences). -

. In general, rural and urban teachers ranked student-oriented
'%ﬁig‘ ins&ructional techniques high and teacher- oriented instructional tech-
niques low. Although rankings of techniques were different for each

\ . -occupational surwival skill area, certain techniques such~as‘Group‘
N, ) i“ Ny - . N . -
N ,v-‘ . v )

S o v Q o \\'a
- -84 _'<5t£ , ,J‘ .
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- RANK ORDER QF INSTRUCTIONAL TECHNIQUES FOR EACH OCCUPATION
FOR URBAN AND RURAL TEACHERS

!

TABLE 4

AL SURVIVAL SKILL AREA

(n=44) (n=25)

(n=38) (n=36)

(n=37) (n=42)

. (n=45) (n=36)

- | Problem Interpersonal .| Commnjcation| Personal Work Job Related
Instructional Technique Solving Relations u“\\’ﬁ Attitudes Txpectations
(n = 69) (n = 74) (n =79) (n = &J) (n = 81)
Urban Rural Urban Rural Urban Rural Urban Rural Urban Rural

(n=48) (n=33)

v

Group Discussion 6 ] 2 ] ] ] 1 2 6
Problem Solving 2 5 3 9 5 2 4 ] 4
Demonstrations 3 6 4 7 5 3 5
Supervised Work -

Experience 4 1 2 7 5 4 6 - 4 1
Lab Experiences 5 8 12 6 10 9 11 8 1N 9
Simulations 6 7 5 3 9 10 5 8
Individualized ~

Projects 7 2 11 11 8 3 3 2 6 2
Roleplay, Skits 8 1 4 4 2 10 0 1 10 1
Case Situations 9 4 9 3 9 7 5 7 9 7
Programmed Instruction 10 13 14 16 13 16 14 17 14 13
Field Trips’ N 10 7 9 12 1 12 9 8 3
Self Evaluation 12 9 8 12 14 12 6 3 7 14
Drill-Practice 13 12 16 13 15 14 16 18 16 10
Interviews 14 - 16 10 10 6 8 8 Tz 12. 15
Reading Assighments 15 14 - 17 18 |7 15 15 13 15 16
Resource Persons 16 15 w3 14 1617 13 14 13 12
Recitation ] 17 18 15 5 -1 13 18 16 18 18
Lecture 18 17 18 17 19 18 17 15 17 17

— - - : —— N

O

po——



Diécussionl Problem-Solving and Supervised Work Experiénce were ranked
most frequently in the top five categories, while Lecture and Recitation
were most frequently ranked low. fhese two instructional techniques
allow for véry little, {f any, group interaction. Both urban and rural
teachers favored instructional techniques which allowed for, and en-
couraged, student participation and interaction.

Supervised Work Experience was ranked in the top five teaching
strategies by all teachers. The rural teac%ers ranked Supervised york
Experience first for teaching Problem-Solving, Interpersonal Reﬁ%tions
and Job-Related Skills. All teachers appeared to recognize the 1%-
portance of student work experience. Cooperative work experience bro-
grams at the high school level should be expanded to provide more
students withthe opportunity to work. , A

Teachers responded to the opinionnaire in terms of the'inétrqc-
tional techniques they dbuld be most 1ikely to use. The fjndiné;'do

" not 1nd1cételdhighwgechniques teachers are actually using. If teachers
are in fact using the high-ranked techniques, curriculum implementation
problems will ﬁot be‘as great. ,

‘ The findings of this study have implications for pre-service and
1nsérv1ce teacher education programs. Because group discussion was
most frequently selected as a technique teachers would use, it is
important that téachers be able to lead éffective group discussions.
To 1nit1ate discussion.teachers should be ahle to uis.materials 5uch
as films. filmstrﬂps, case situations and related readings. ’

The problem-solying techniques was also ranked high by teachers.

Again. audio—visﬂal materials as well as case situations, games and




simulatfons can be used effectively to help students develop their
problem solving abilities,

v
.It is recomm?nded that the developers of curriculum materials

for teaching t6p1cs rel$t1ng to occupational survival skills ssemﬂqe

and’ develop materfals which will utilize instructional techﬁfjuei

which actively 1nvolv§ the students. Instructional techniques whfch .

weré ranked hfgh by the :eachers actively involved the students in

the learning 6rocess while those ranked low tended to be instructional

;techn1ques where students are allowed to’ be passive and un;nvglved.

| In most schools, vocational education programs do an adgquétJ

Job o; preparing students for the technical aspects of specific occu-

pations. However, teachersvmay~ﬁeqlect teach1nJ essential work skills

which are important to "surviving" in an occupation. If topics such

as interpersonal relations are‘taught in a‘vocafional‘educat1on program,

they are usually very elemenlary and are taught out of context from

th;'real worfd of work, ‘Consequently; young workers may spend much

‘o
t1me ear]y in thetr careers becoming knowledgeable about these occu-

- pational survival SKl\lf. ' v

The teach1ng Qf occupational survival skills to h1gh school students
before tBey enter the work force will orient them to basic aspects of
work which they w111 encounter in their occupat1ons. These aspects of
work may be as important, or even more 1mportant, than the technical

aspects of work,
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DIFFERENCES IN STUDENTS' ATTAINMENT OF
OCCUPATIONAL SURVIVAL SKILLS AND CAREER ATTITUDE MATURITY

b . : .
Y ‘ <p =

James A, Leach - N .

Work is a fundamental effort of 1ife for individuals/in our"*
society For most people, this effort results in paid employment Y
Nork will remain a very Significant factor in the lives of indi-

viduals despite changing worker attitudes, changing economic and

- societal demands, and efforts designed to humanize and‘redesign it.

People not only have to work, in most cases, for economic survival
but also pursue work as the vehicle for their own fulfillment.

In a study designed to examine what has haopened to work
in America during the present}century. Levitam (1973) concluded that

although there have been far reaching changes‘occurring in work and
: 4 .

its meaning for individuals, there is no foreseeable end to work, no'

crisis of disgontented workers, or no sweeping humanization of JObS

on the horizon. The need for individuals to prepare themselve; for
work will continue to manifest itsedf into the future.

Part of the responsibility for preparing individuals forﬂwork
rests with the school., Many writers have recognized the interdepen-
dence that exists between the school and society. | ~Changes in the
social and economic structures lead to concomitant changes in the
educational structure, Feinberg and Rosemont (1975) suggested that
education involves the transmission of cultural norms and values .
and the training Jf students to take their place in society.” In this

«

way, the séhool reinfo»*cis the images that are dominant in society,
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Students learn habits that are essential fbr the maintenance of indus-
‘trial/society Characterist{cs such as punctuality. dependability,
and Tpyalty are emphasized either direcxly or indirectly by the -
schools. In many respects, the school serv®s to bridge the gapz\
which exists between the private life of the family and the public

" work of the society, i

In recent years, concern has been exprée®sed that .the educational

- system may not be preparing students adequately for worling in society.,
Pierce (l973)maintained that the school does not provide either job
skills or copin;‘skills that enable persons to lead satisfying, self-
con}ident lives, Data from a study designed to determine the key ”
variables associated with students obtaining and'maintaining a job
after training (Associates for Research in Behavior, Inc., l973)
indicated that beyond adequate skill levéls agd placement opportunities,
students need to deyelop certain attitudes, perceptions.fand motiv—

ations regarding employment . , 4 wh

Contpmporary emphases upon career education and career development
\
suggest that individuals formulate and develop attitudes toward work
during their early years in the home and school which are_critical to

later Successful performance on the job. Kazana§’(l974) summarized

the career education movement as being based upon the idea that students -

must be given the opportunity to devglop positive attitudes toward work
within a chosen career. The'same point of view wasltaken by Calhqun

and Finch (1976) when they wrote "career education focuses on broad
, ‘

self-realization, socfal responsibility, and affective value components"

(p. 5). ; S o ‘ T R

..’1
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Despite the apparent concern for teaching affective responses
toward work, a 11m1ted amount of curriculum material {is available-to ’
teachers and students which offers students an ogpbrtunity teﬂdeyelop

. positive attitudes, perceptions, and motivations teward work . Fer
the most part, educational and training efforts-have been directed
toward the measurement and 1mprovement of skill development To
attempt to ensure that educational programs concerning work are ful-
filling individual student needs and preparing successful and satts;
fied workers, educators must be concerned about the‘attitudes. |
ﬁeréeptions. and m@gvations of}students tonerd work. These gttni-

butes appear to be 1mp0rtant tdétors in the student!s orientation .

to work, job satisfactton, and job nr9d0ction. The extent to which‘

. M ]
. currjiculum materials influence and affect students' attitudes,

perceptions, and motivations toward employment needs to be investi-
» . ' /"

gated. - ‘, ] .

Problem of the Study

Y 1

~The essencé of occupational surviyal for the individual Js the
attainment of skills necessary to meintéin an qcéupétion which'may
v lead to a meanjngful, satisfyjng. and'b%odﬁ;tive‘wdrking career. The
" 8eve1opment of attitudes, penceptions; and notivations‘tOWard varjous
| aspects af work may be the initial step which students need to take
) th order for~them to achieve occupationa] competenoe. Pilot tfytini
and initial fie]d'testing-of the Occnpational Survival Skills curri-
culum materid‘s 1n selected I]linois high schqus during 1975-76 .
. ~ 1indicated a favorable atceptance by both teaohers and students How-

;eVer. no attempt was made to.qetermine the influences of the currtcu]um/

. ')-A‘ 7 . v . . hd
SEET . . ] N k’
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materials on students' attainment of occupational survival skills or ‘

-

on their attitudes, perceptiong, and mottvations toward work.

7\

Curriculum materials and teaching metheds that purport to help
'prepare students for work need tb be evaluated regarding their effec-
tiveness and usefulness for partjcular gronps of students, It is
| unlikeiy that all curriculym-matenlals will have the same appropriateness
for all types of students. )
To provide useful and.practilel information, eva]uafion‘of werk-

oriented curriculum materials must be broader than the narrow concept

W50 f measurement of progress toward specified objectives. Characteristics

N

of the learning environment, éharatteristics of the 1earners, and the
lnteractlon of students and teachers within that learning enyirenment
neéd to be described, Measurement and predlctlon are useful 1in the
evaluation of cﬁrniculum materials, but description and 1nterpretation
should'aa§b‘be primary concerns, To be of practical value, an evalua-
tion of currfculum materials must describe where and how the materials.
are utilized, advantages ane disadvanfages of the materials as seen by
those {nvolved directly; and how students' knowledge of the content of
the curriculum materials_and their attitudes toward emp]oyment are

affected,

‘ .
The curriculum materials, Methods and Materials for Teaching

Ocupational Survival Skills (05S),' were designed to offer high school

students an opportunity to deve1op ski1ls applicable to a wide range

of jobs in the_work world and to deve]op attitudes, perceptions. and

motivations toward work, * - : ¢
The primary purpose of this study was to explere. to describe,



and to interpret the influences of the Occupational Surv{;aﬁ Skills
MOdUIEb, after a- fifteen week perlod, on selected Cooperative Office
OLLupdtlonS (COO) Special N@!ds (Sécondary Work Experience Program -
SNEPj. and Comprehensive [mployment and Training Act (CETA) students'
attainment of,bccupgxional survival’skiils and at?itudes toward employ-
ment. Additional purposes were 'to assess: l)‘the effects of amount
of exposure to the 0SS Modules on students' attainment of occupational
survival skills and their attitudes toward emplgyment, 2) the relation-
ships between attainment of occupational survival skills and attitudes
toward employmenk, 3) the rélationships between the variéb]es of sex,
amount of work experience, socioeconomic status, work plans, and
educational plans, and students’ attainment of occupational survival
sktlls and thei} attitudes toward zmployment, and 4) the differences
in ztudents' and teachers’ opinions of the usefulness and effectijveness
qf the 0SS Modules., . .
Sample. Students from Cooperative Offiée chupatjons‘(COO)f
minimally mentally %mpaired students?enroiled in a Seébndary Work
Experience Program (SNEP); and Compreheﬁsive Employhent and Trajning
Act (CETA) trainees were selected for\the study. These student gfbupy
appeared to partially fepresent the broad spectrum of students whb
are’énfqllediin the multitude of educational programs that include
a formal work experience component, ~That 1is, students wefe selected
from the Special ﬁeeds'populatibn, economically disadvantaged students

were selected, and students from a reqular cooperative vocational

education program were selected.

»



One hundred and thirteen students in grades eleven and twelve * .
from high schools {n the State of [11inois were subjects for this
study (54 C00, 22 SWEP, and 37 CETA). Students were selected as
participants in this study as intact classroom groups in a non-random

manner. Yhe classes were selected on the basis of an expressed

e

desire to participate in the study by the teachers. Genera]izabi]ity
is llmlted to student populations with similar characteristics. - 4
Instrumentation. The Occupational Survival Skills Information

\

Test (0SSIT) was developed as part of this study to obtain a méas‘*e

" of the students' attainment of occupational survival skills (Leach,

1978). The Career Maturity Inventory-Attitude Scale (CMIAS) wés

used to meaéure student attitudes toward employment (Crites, 1973).
fqgt items in the 0SSIT, designed to assess the students' attain--

ment of occupational survival skills, were formulated ;t”the knqwledge,

comprehension, application, and analysis levels of the cognitivé domain

L

of the Taxonomy of Educattonal Objectives (Bloom, 1956) An excess

number of items was developed at each of whe four levels of cognitive

. learning for each of the Occupatfonal Survival Skills topics. A panel

of judges (vocational _education curriculum developers) then selectgd
the four items per cell they judged to be most applicablg. This
prdcedure was used to help ensure content validity. ’ ) l P
Prior to the pilot test of the 0SSIT, the reading 1eveT‘of~the
jnstrument was adjusted downward to approximately the sixth grade
reading lTevel. The Dale-Chall formula for predicting readability

(1948) was used to establish a reading level for the instrument. .

. Kuder-Richardson Formula 21 internal congistency estimatés were

-94—‘ | | . 4 \ .
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calculated from test data to establish reliability of the instrument,

Test data were collected from the three program groups in the study

separately and jointly. Results are shown in Table 1.

[4

TABLE 1

INTERNAL CONSISTENCY ESTIMATES ON THE
OCCUPATIONAL SURVIVAL SKILLS INFORMATION TEST

Program Group . . n Internal Consistency Estimates
Cooperative Office Occupations 54 ' .84
Special Needs : 22 . 72
CETA | o3 .86
4
A1l groups combined ' 113 .87

Pi\ot test data were ‘used to perform an item analysis on the 0SSIT
to determine the fifty-four items to be included in the reduced version
of the instkument used in the study. A matrix of §tudent_responses to
each item by fifths was utilized to determine the frequency of status
within each fifth who answered each alternétive and who omitted the
item. This 1nform$tion was helpful in poinping“Uut)what distractors,
or incorrect alternat{ves,wwere not successful,bec&use: a) they were
not plausible answers and few or no students cﬁOse the alterwatfve. or

b) too many,studepts especially students in the top fjfths of the dis- :

tribution, chose the incorrect alternative instead of the forrect response,

For the most part, items were selected that resulted in students in the
top fifths answering the correct response more frequently than students

in the lower fifths and students in the lower fifths answering the

-95- Liji)
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incorrect alternative more frequently than students in the top fifths,

A few items that performed poorly statistically were revised and re-

o

tained in the instrument because the items were considered to add to
the vl%fdity of the instrument. The maxiwum score for the 0SSIT was 54.

The Career Maturity I@vedﬁOry—Atgitude Scale (CMIAS) (Crites,

1973) was used to-assess studedfs‘ vocational attitude maturity, The
att;iude sdale is comprised of fifby descriptive items including the
following concepts: involxement in the choice process, orientatiog/ﬂ
toward work, independence in decision making, preference for careér
choiee factors, and conceptions of the choice process. Studgnts
indicate their agreement or disagreement by answering true or false
to each statement. A vdcatinnal attitude maturity score is derived
for each student by fqtaling‘the‘number df responses made which are
in agreement with those responses made by the criterion group from
which the scoring key was developed. .

Content validity is evidenced by the se]ec;ion of items which

 embody all of the concepts listed ahove These items and the concepts

on wblch they were based were deduced explicit]y from the central con-
4

_cepts in caréer development theory.

The CMIAS is useful in evaluating the butcomes of career education

and other didactic programs and ioteroentive experiences (Crites, 1973),

“According to Crites (1973), individuals who are mature in their atti-

tudes also tend to be more successful on the job (r = .19, p < .05)
(Cox, 1968) Where the latter was a composite criterion of- 1) extent

to which the job was related to prev1ous tr&Tﬁdng, 2) jbb satisfaction,

' 3) a worker's certainty that his job was best for h1m 4) job earnings,

/ - - -96-
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and 5) job stability. As predicted in career development theory, then,

' éhe CMIAS as a measure of one aspect of career maturity is related to
the outcomes of coping with the problems of.preparing for' and proq?es-
sing in the world of work (Crites, 1973). 'The maximum score for the
CMIAS was 50. | |

Qualitative data were collected throughout the study by obser-
vatibn of and interviews with participants. Tkese data were used
to supplement, verify, or further exp]aiﬁ quantitative data co]iect-
ed. Two opinionnaires were developed to gather information concern-
ing the opinions of teachers and students regarding the uséfu]nesé
and.effegtiveness of the 0SS modules.

Analysis of Data. After completion of the testing& data were
collected and analyzed to determine the differences in attainnwnt of
oécupationa] survival skills and differences in career attitude
maturity among~program groups and among subgroups varying in sex,
socioeconomic .status, amount of work expeéience,_work plans, and
educational plans. These variables were selected for analysis

~ betause they appear to impact on success in the work world.

Mean scores and standard deviations on the 0SSIT and GMIAS were

computed for groups of students enrolled in C00, SWEP, AND CETA pro- |
grams and for subgroups varying in sex, socioeconom{c status, amounts
of work experience, work plans, and educational plans as well as sub-

X groups va:zing\iﬁ amount of exposure to the 0SS Modules. A series

{

. e -
of one-way analyses of variances followed by the Duncan (1955)
~multiple comparison tesd ware conducted to determine the effects of

AN
4
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program group hembership, amount of exposure to the 0SS Modules, and

-

the variables of sex, socioeconemic status, amount of work experience,

work plans, and educational plans.

!

- Findings. Table 1 shows the mean scores on the 0SSIT and the
) \
CMIAS by program group and instructional method. Regarding the

effect of program group membership on the attainment of occupational
survival §kills, significan@ differences (p « .01) in mean scores
on'the OSSIT were obtained among the program groups. The CETA
;tudents obtained the highéét me;n score, followed by the C0O0

students. The SWEP students obtained the loyest mean scare on

the 0ssIT. * | o f

LY
L

Regarding the effect of program éroub membership on attitydes

¥

toward employment, the SWEP students obtained d significant]} 1bwer

o’

mean score (p<c .05) on tﬁ; CMIAS than both the CO0 and CETA students.
However, the differénce between mean scores for COd.and CETA studehts
was not significanp. |

An analysis of the effect 6f’e£posur¢ to.the 0SS Modules on the’
attainment of occuﬁptiona] survival skills "indicated that students
from all three prog;am groups who were exposed to fhe 0SS Modules
(were taught all or dny of the sessions within the 0SS Modules)
obtained significant]j‘higher‘hean scores QF’<;;05)'on the OSSIT
than did those students who werednot exposed to ‘the 0SS ﬁodu]es.
However, the améunt of exposure to the 0SS Modules, whether taugh§
all of the sessions from the 0SS Modules or taught- only those sessions
sg]ected by.their teachers, did not have a significant‘effect on

. Y

the mean scores obtained on the 0QSSIT by any of the three program

. . groups.
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Table 1. Mean Scores on 0SSIT and CMIAS by Program Group and Instructional Method.
. £
Program Group / Instructiona¥jhethod
' ‘ ‘ taught only those )
\ sessions from the not taught
taught all the 0SS Modules selected any of the Total Pro-
0SS Modules \ by their teachers * 0SS Modules | gram Group
OSSIT CMIAS ... .OSSIT  CMIAS p OSSIT CMIAS OSSIT CMIAS
Cooperative Office ' - ' \
‘Occupations - 25.17 36.78 26.47  36.00 19.76 36.82 23.93 36.52 \
Special Needs . 1§;40 22.80 20.17  27.50 16.83 22.83' 18.91 24.09
t% CETA 35.42 36.67 ©27.20 ™ 35.10 o, 31.27 35.67 31.51 35:84
Total Instructional | a
Method - , 26.80 33.25 25.60 , 34.20 23.84 34.16 .
Grand Mean o ‘ | N ™
OSSIT 25,43 ' ‘ \ v
CMIAS 33.88
. ' »
)
[}
¥ . ) - ’
v . -~ o v . , /’ ' . | 1(‘5 ‘




The effect of exposure to the 0SS Modules on students' attitudes

toward employment a¥ measured by scores on the CHIAS'@as not. signi-

- ficant for any of the prgﬁram groups. An analysis of the relation-

ship between scores obtained%on the OSSIT and on the CMIAS by all
students p;rticipating in the study resulted in a correlatidn co-
efficient of .506 h)g:.OS): Positive correlatidn»coefficients
(P = .02) were obtained for scores by pkogrdm'group (.335 for
C00, .617 for SWEP, and .595 for CETA) and exposure to the 0SS
Modules (.632 for those taught all d?¥t;; 0SS Mddules, .478 for
those taught only sessions selected by their teacheES‘ and .395
for students not. taught any of the 0SS Modules).

Slgn1f1cant dlfferencgs in mean scores on the 0SSIT were found
. o

. between students with different.amounts of work experience (P < .01),

different work plans (;)g:.Ol), and different educdtional plans

(P < .05). However, significant differences were not found between
males and females or between students from different socioeconomic
levels, N

Table p shows mean scores and standard deviations on the O0SSIT

and 'CMIAS for students by amount of work experiente,

4



Table 2. Mean Score and Standard Deviation on OSSIT and CMIAS
by Work Expev1ence

’ o o T ' 0SSTT ‘\\CMIAS
Work_Experience ho LA X s X
Edever been employed -4 03.54  21.75  13.44  27.25  8.66
employed part-time only 54 47.79  23.85 8.57  33.19  7.29 _
employed part-time during
the school year but full- \ :
time during the summer 27 23.89 22.26 . 8.64 33.96 6.93
/ employed full-time for - |
more than a summer 37 23.89, -32.63 9.52 36.04 5.69
r~ *
no response : 1 00.88 -~ -~ -~ -~
Total 113 100.00 25.43 9.69 ° 33.88 6.99

/,
/

/

Only four students participating in the study had never been eﬁployed.
These students obtained the lowest mean scores on both the 0SSIT and tﬁe .
» J CMIAS. Approximately 72% of the students responding indicated that they

* had been employed part- t1me .only or part- t1me during the school year but
~ full time dur1eg the summer. "The differences in mean scores obtained
en the-0SSIT (1.59) and on the CMIAS (00.77). for these students were ‘r
very small. Howeyer, mean scores obtained by those student§ indicéting
that they have been employed full-time for more than a summer were .
cons1derably h1gher than those obtained by any other group. These
students obtained a mean score on the 0SSIT that was 8.78 points higher (

than any other group and a mean score on the CMIAS that was 2.08

points, higher than any other group.

5 \ ' 0 g |




Mean scores and standard deviations on the OSSIT AND CMIAS
by students'’ work plans are presented in Tab]e 3.

Although- there were only three students who indlcated they do
not plan to work for pay, these students obta1ned a mean score on

the OSSIT that was 14.51 points h1gher thap any of the groups who

plan to work for_pay and a mean score on the CMIAS. that was 4.82 .

" points higher than any of the groups who plan to work for pay.

Table 3. Mean Score and Standard Deviation on 0SSIT and CHMIAS by Work Plans.

1 PD

- ——

~ _0ss1T i?CMIAS
Work Plans n %, X S S
do not plan to work :
for pay _ 3 02.65 41.00 9.54 40.33 T1.19
plan to work at any . cun
job available 17 15.04 20.82 6.5 27.12 7.7 . 223

plan to work at a ’ ‘
job for which trained 26 - 67.26 26.49 9.63 °© 35.5] 5.8

plan to work at a job
different from that

‘for which trained 12 10.62 24.67 10.05 - 32.92 6.2
no response 5 04 .42 -~ .- -- --
Total 113 100.00 25.43 9.69  33.88 6.99

Those students who plan to work at a job for which trained obtained.

a mean score on the OSSIT that was 1.82 boints greater than that obtained .

" by students 1nd1cat1ng they plan to work at a job different from that for .

which trained and 5. 67 po1nts greater than that thained by students who
plan to work at any job:availab]e. Those students-who p]an tq work at a
job for which trained alsp obtained a mean score on the CMIAS that was

2.50 points-greater than that odtained by stddents-indicating the& plan );
to work at:a job different from that for which trained and 8.39 points |
greater fﬁaﬁ that obtained by students who plan to work at_any job

available. | - o S

-102- N EI IS |



w A

.Mean scores and standard deviations on the OSSIT and the CMIAS
by educationa] pians of students participating in the study are shown

in Tab]e 4. ’

.Table_4 Mean Score and Standard Deviatibn on OSSIT and CMIAS By

Edycationa] Plans.

———

. .,

. ‘ : __0SSIT ' _ CMIAS
Educational Plans . n 3 X . S X S
no plans for further . :

education 29 25.66 23.69 8,73 31.21  6.13
plan to attend a cam- - |

munity college or tech-

nical school for one or

two years . 55 48,67 27.87 9.92 36.22 6.16
‘Plan to attend a four , . &,

year college or univer- . - _

Sity - . 18 15.93 ° 25.75 10.33  35.39 6.08
pPlan to join the mili- _ :
tary for training 6 05.31 18.67 2.73 28,00 6.32
other plans for further

education 3 02.65 15.33 4.16 24.67 10.97 °
no response ‘ 2 01.77 -~ -- -- --
Total 113 100.00 25.43 9.69 33.88 6.99

Appnbximately two-thirds of the students (65%) plan to continue
their formal education. OFf these sthdgnts; those who pian to attend a
community college dr technical school for one or two years obtained
the highest mean scores on noth the 0SSIT and the CMIAS of any of the
groups. Those students who plan to attend a fbdr college or university
also obtained mean scores on the 0SSIT and CMIAS that were higher than
those obtained by students.who have no plans for”quther education.
Anp}oximately one-fourth of thaxgtudents have no plans for further

education. These students obtained mean scores on the 0SSIT and the

CMIAS that were higher than those students planning to join the
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military for training or who had other plans Yor further education.

) Table 5 shows the mean score and standard deviation on the 0SSIT

-

and the CMIAS by sex.
. '/ . :
~ Table 5. Mean Score and Standard Deviation on OSSIT- and CMIAS by Sex.

4

0SSIT CMIAS

Sex . on. % XS X s
male 3t 27.43 23.52 8.57 29.16 6.58
female 82 72.57; 26.16 10.03 " 35.66 6.31

Total 113 100.00  25.43 9.69 33.88 6.99

Approximately 73% of the students participating in the study were
female. The mean score obtained by females on the 0SSIT was 2.64 points
-higher than that'}d; males. Females obtained a mean score on the CMIAS
that was 6.50 points higher than that for males,
~ Table 6 presents means and standard deviations on the 0SSIT and
the CMIAS by socioecohomic status.
> In this study, only slight differences in mean scores were obtain-
ed on both the OSSIT and the CMIAS between students grouped by sqcio-
econpmic status as measured by occupation of head of househoid. Those
students whose heads of households are semi—ski]led workersgdbtained
the highest mean score on the.OSSIT (28.44). The lowest mean score
on the 0SSIT (22.41) was obtained*by thoselstudénts whose heads of
households are sales workers. The highest mean score on the CMIAS
(36.43) was obtaiﬁed by students whose heads of households are
clerical ydrkers. _Those students whose heads of households are
]aborefs or unskilled worker%_gbtained the lowest mean-score (31.88)

on the QMIAS;

G
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Table 6. Mean Score and Standard Deviation on 0SSIT and®
Spcioeconomic Status as

of Household.

T e e e e # el L Ll L e e .

A
AJ

CMIAS by
Measured by Occupation of Head

Socioeconomic Status '
(Occupation of Head OSSIT CMIAS
of Household) U X s X s
professﬂondl‘br tech- . | T o 5
nical worker R 09.73 24.73 10.44 35,45 5.87
manager 16 14.16 24.00 8.59  33.38 7.92
sales.worker 9 07.96 22.44 6.82 34.22 6.12
clerical warker 7 06.19  26.57  9.62 _36.43 8.28
craftsman or foreman v 15 13.29 24.60 11.17 35.40 _ 6.6&
seni-skilled worker 1 18 15.93 2844 13.05  33.17  8.39
service worker 13 11.50 25.46 4,70 35.00 5.20 -
labgrer or unskilled
worﬁér 17 15.04 26.94 10.00 31.88 6.94
no response 7 06.19 -- -- -- --
Total r 113 100.00 25.43 9.69 33.88 6.99
’
»
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Differences of opinions regarding the usefulness and effect- ~
fveness of the 0SS Modules were found to exist among‘the three

, , : )
program groups. As evidenced by both written and verbal response-
N ¢ > -

es, the CETA students gnd teacher reacted most favorably of the

three prograh groups td the usefulndss and effectiveness of the

0SS Modules. /

.

In general, the Special Needs studen}s (SWEP) and teacher re-

acted less favorably to the.0SS Modules than did the CETA students

“and teacher. The Special Needs teacher expressed concern that the

0SS Modules, ‘in their present form are too difficult for Special
Needs students. Difficulties with the reading level and with
transfer of concepts to practical us;ge were the fwo most apparent
problems for Sﬂ%cia] Ngeds students. |

‘Thé Cooperative Office Occupations (CQO) students and teacher
offered the least favorable -reaction of the three program groups to
the ustfulness and effectiveness of the OSS Modules. In general,
the teacher anq students agreed during discussions vifh the invest-
igator thaﬁ learning occupational survival skills is important.
Howevef, the major reaction of the COO students angd teacher center-
ed on the concern of inadequate time to learn both occubationa] !

survival skills and necessary technical office skills as the Office

Occupations program is conducted currently. .
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Dtscussion and Conclusions . " ! * ' ‘

Results of this study 1nd1caJFd significant differences in attain-
ment’ of occupational survival skills and maturity of attitudes toward
employment among the three program groups.

Conclusions made from this study are based\on the use of the 0SS
Modules with selected high school students. Generalizability is limited
to student bopulations wifq simi]qr characteris?jcs.

Performance an O0SSIT by Program Group. On the basis of their

previous gcademic record, it was predicted that the CETA students -
would score SIgnificantly lower than both the SWEP and C00 students
\—;\\Yhe 0SSIT and that the C00 students would score significantly |
higher on the 0SSIT than the other two program groups. In fact,-CETA
students scores significént]y (p « .05) higher than the other program
groups, and the SWEP students scored significantly (p < .05) ]owel.

1. CETA--Two explanations for the performance‘of the CETA students
are suggested. First, the assumbtion made by the inrestigator at the
outset of the study that the CETA students were not as academlcally able
as either the CO0 or SWEP students appears to have been erroneous.

Based on classroom observations, discussions with students, and response;
to questions on the student opinionnaire, the CETA students who parti-
cipated in this study seemed fq be the most motivatéd to learn occupa-
tional survival skills of the three program groups' Motivation for

learning occupational survival skills may require more of a job orientation

<0 than an academic orientation. Much of this apparent motivation may have
113 | | o

o : - -107-




e

N | | ‘ .
) .

\

re§ulted fkom tb( pé}cetved relevance of‘tﬁg/ZOntent included in the,
08S Modu}es to the CETA students as evidenced by their responses to
questions qg the student opinionnplre and.by statements made to the
investigator during'interviéWs. | |

Second, the relationship between the CETA students who were ex-

P

509ed'to the 0SS Modules and their té&cher was an extraordinary one. N
During classroom observations:”it was apparent to the’investigator
that the teacher had developed a raﬁporﬁ with the students which
?elpéd enable hi?ftp capiialize on the 'student motivation to learn
occupational survival skills,

The berformance of the CETA program group on the 0SSIT and the
perceived relevance of learning occupétional survival skills suggest
that the 0SS Modules'can be both‘ﬁseful to, and effective“fbr, CETA

students.

2. Cobperative Office Occupations--A disérepancy existed between

the responses to questions on the student opi;ionnaire and much of

the informat%on;gollected through -discussions between the investigator
and students, Data from the sgudeng opinionnaire indicated the CO0
students did not perceive the 0SS Modules as being relevant and indi-
cated an apparent lack of motivation to learn occupational survival
skills, Howéver. statements made to the inveitigator during interviews
and discus3ions with students indicated a perceived relevance and
motivation for learning occupational survival skills,

e factor.that might explain the performance of the C00 students

on the 0SSIT, and may help to exp]ain‘the discrepancy between the

“quantitative and qualitative data, was a lack of adequate time to

. . ' ~ -108-
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learn occupational survival skills: Unlike the formal classroom ex-
: ) r

periéﬁces of the CLTA and SWEP students, which were designed to include
the teaching of topics like occupatiéiaJ survival skil ; the COO clas;
tiné.wés'dengned to\he directed toward the d?velopment f specific,
technical office skills. As evidenced by both written And verbal
reSpon;es, the CO0 studehts ténded to view the learning of occupational

survival skills as being accomplished at the expense of learning neces-

‘ L4

~

séry technical office skills.
Overall, thege students tended to pTace seéondary importance on

learning occupational sufyﬂval skills. During discu%sions with CO0

students, the notion that employment would }esylt from the attainment

of office skills, not occupational survival skills, was prominent.

To a lesser degree, these feelings were expressed by the teacher in

response to questions on the teacher opinionnaire. This notion of

secbﬁdary importance may have contributed to thg apparent lack of

motivation by the CO0 students to learn occupatibnal survival skills,
Given-a limited amount of time, both the teacher and students

were forced to place primary emphasis on either learning specific -

of fice skills or learning occupational survival skills. The findings

suggest that learning occupat%onal survival skills was perceived as

haVing'secondary relevance and may have resulted in less motivation

by bogh the teacher and students . | ?

In order for the 0SS Modules to be used effectively by CO0 stu-

dents and teachers, it appears that a feeling of acceptance and enthusiasm

for léarning occupational survival skills must first be generated. From

-



this study, it seems apparent that acceptance and enthusiasm for the

j 0sS Modules Kannot be expected if adequate time is not available to

, \

. teach both office skills and occupational survival skills, These
findings suggest ;;at to be accepted by teachers and students in any
vocatioﬁal program, occupational survival skills must fot be viewed

as a set of gkflls that can be learned only at the expeﬁse of not 5

Tearning technical skills.

3. §Qpéia1 Needs (SWEP)--Prior to the study, the investigator

did.not have clear expectatigns regarding how the SWEP students would
react to learhing occupatfonél survival skills, or how they would
perform on the 0SSIT. Results indicated that the SWEP program group'
obtained a significantly lower (p < .05) mean score on the 0SSIT than
both the CETA and COO 'students.

Responses to questions on the student opinionnaire tended to

]

indicate a lack of perceived relevance and motivation to learn oceu~

e
5

pationql syrvival skills. However, the perception of the relevance
of learning occupational survivai skills was made apparent to the
investigator by both the students and teacher during classroom obser-

. vatlons and discussions. These observations and discussions suggest
that the poor performance on the OSSIT by the SWEP prog:gm group did
not result from a lack of motivation to learn occupational survival
skills. 'This conc]usibn is supported by the fact that the student
opinionnairé®ata indicated that the SWEP stud;nts were more highly
motivated to learn occupational survival skills than the €00 students
but scored significantly lower (p <.05) on the 0SSIT.

-These findings suggest that one possible explanation for the

‘
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performance of the SWEP ¥tudents. on the 0SSIT lies with.the difficu]ty

" of the 0SS Modules. Although certain students made it clear that they

felt that the Modules were not too difficu]t for them, it became
apparent to the investigator and to the teacher that these students
were having difficulty w1th,the reading ]evel of the Modu]es.and with -
transferring concepts included in the Modules fo their work world.

Responding to written questions on the 0SSIT reqarding occupational

. survival skills was also a difficult task for these students to per-

form. A verbal test regarding occupationa] survival skills might be
more appropriate for some SWEP students. _
From this study, it may be concluded that the OSS‘Modules in

their present format,-may not be appropriate for a majority of SWEP

‘students of. the type represented in this study (Mwnlmally Mental]y

Impaired). Teaching occupational survival skills to SWES/;tudents of ~
this type appears to be relevant to their needs and aspirations for
success at work. However,_The SWEP teachers may be ab]e te adapt the
0SS Modules, taking into consideration the special characteristtcs of
their students, to achieve greater results from occupational survival
skills materials,

Performance on OSSIT by Amount of Exposure to the 0SS Modules.

Prior to conducting the study, the predictiopn was made that attainment
of occupational survival skills as measured by scores on the QSSIT,
would be greater for groups who had more exposure to the 0SS Modu]es;
Students who were taught all or some sessions of the 0SS Modules did.
obtain significant]y'higher (pwe .05) mean scores on the OSSIT than
students who were not taught the 0SS Modu]es. However, of those taught

the 0SS Modules, the results indicated that amount of exposure to the



0SS Modules (number of sessions'iaught) did not have a significant
effect bn scores on the 0SSIT.

An absofMute and clear-cut distinction between teaching 511 or
some of the'OSS Modules was not apparent to the- investigator or the
teacher; part{cibating in the study. The only common distinctions
made were that those students who were taught some sessions of the
0SS Modules were taught at least one session from each of the nine
055 Modules, and that those students taught all of the 0SS Modules
were taught all of the sessions from each of the 0SS Médules. Dis-
cussions with the teachers :ndicated that those sessions perceived
« by teachers as being well-received by students, as having " orked
wefl," as being most important, or as fitting In well with other
classroom activities were used with-both groups of students.

The findings of this study seem to support the coﬁclusion that
attainment of occupational survival skills is greater for students
who are taught the 0SS Modules. For the most part, however, thé
attainment of occupational survival sgills is aécomp]ished equally
as well by students who are taught all of the 0SS Modules and students
who are taught teacher selected sessions from the 0SS Modules ina
_ supplementary manner with other curriculum materials and classroom

[\

activities. -
| Given a cﬂgice, teachers selected sessions from the 0SS Modules

th;t they thought students would enjoy. Those sessions selected for

use dealt with topics.that were not covered adequately by’other‘curri—

Culum materials. Curriculum materials that are perceivéd as being

relevant, enjoyable to students, and deal with topics not covered

-112-
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adequately by other curriculum materials would seemingly be selected

for Qe by most teacheys.

Apparent Benefit to Program Group. In this study an attempt was
"made to determine which‘brogA&m group derived’the most benefit from

being taught occupational survival skills. For this study, benefit
was’aefined as differences in mean scores on the 0SSIT between Tike
program groups who were taught all o; sonme of the‘sessions and who
were not taught'any of the 0SS Modules.

The results indic;ted that the CO0 students derived a significant
(p < .05) benefit from being taught occupational survival ski]ls. The
SWEP sfudentsubenefited slightly, and the CETA students derived vir-
tually no benefit. ’

Performance on the CMIAS. Maturity of attitudes toward employ-

ment were predicted to bear a significant :§4ationship to attainment
of occupational survival skills. A positive correlation (.506) was

. " \obtained betwee1 scores on the OSSIT and CMIAS. However, significant

differences in m scores on the CMIAS were not found between groups °

who had experienced ddffereng'amounts of exposure to the 0SS Modules.
In this study, the re]ative:stabi]ity of maturity of attitudes
toward employment was not altered significantly by exposing students
to curriculum materials that are;hiéhly cognitive in nature. To be
effective in helping students develop mature attitudes toward employ-
ment, it appears:that the information-contained in the 0SS Modules
may need to be combined with positive work experiences. It appears
that the fifteen week time period utilized in this Study may not have

been sufficient time for changes in, or development of, attitudes

toward employment to be manifested on the CMfAS:

: . 13-
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Effects of Amountcpf Work Experience. Results indicated that

"students who had been employed fgl]-tiﬁe or for moré than a summer
had a significantly grea$¥r (p <.05) attainment of ostupational
survival skills, as measured by the ORSIT, than d{d students who had
lesser amounts of work~experi;;ce. This result may indicate that
occupational survival skills are attained to a greater extent when
students have previous work experience, The result might also indi-
cate that students with greater amounts of work experience perceived

a greater relevance of the 0SS Modules, and may have, therefore. been
more motivéted to learn occupational survival skills than were stu-
dents with lesser amounts of work'experiencé. This result may suggest
that the 0SS Modules may be used more effectively with students as
they gain increasing amounts of work experience.

Amount of work experience did not atfect significantly maturity
of attitudes toward employment, as measured b} the CMIAS. The result
adds ébpport to the concept of maturity being a function of age to
a greater extent than of 6ther variables including amount of work
experience.

Effects of Work Plans. At the conclusion of the fifteen week

period, the students participating in this study indicated their work

plans to the investigator. Those students who indicated that they

-plan to work at a job for which trained were also the ones who had

significantly (p < .05) greater attainment of occupational survival
skills, as meas ured by the OSSIT and were significantly (p < .05) ™
more mature in their attitudes toward employment as measured by the

CMIAS, than those students who plan to wdrk at any job avdilab]e.



These results may imply (as was the case with amount of work-
experience) that perceived relevance of the 0SS Modu]qf’%y the-stu-
dents may be a criterion for determining with which grbups 6} students
the 0SS Modules can best>be utilized® Students who plan to work at
a job for which trained may be better able to bnvisjon a direct utility
from learning occupational survival ski]]s;

Another explanation for this result might be that the 0SS Modules
éffected the work plans of the ;tudents. The conclusion might be made
that learning occupational survival skills affected the students' per-

" ception of the re]évance and uti]ity'of their current c]as%<oom experi-
ences and/or vocational training.

Effects of Educational Plans. At the conclusion of the fifteen

week period, ;tudents were also asked to indicate their educational
plans. Those students who 1ngicated that they glan to attend a com- -
munity college or technical school were aléo the ones who showed
significantly (p < .05) greater .attainment of ‘occupatiomal survival
skills, as measured by scores on the OSSIfT than those students who
“have no plans for further ®ducation. Onré explanation fo‘r this result
may be that the students who have plans for further educa%ion méy have
a higher degree of academic ability or motivétiOn which was reflected ‘
on their performance on the 0SSIT, A higher general 1eye1 of maturity
oflstudents who plan to confinye their formal education may be reflected
in their significantly more mature attighdes toward employment,

]

. Recommendations

. The teaching of occupational survival skills seems to be relevant

to thgycurrent'occupatfonal needs and future career aspirations of a

o t '
: . .

l . .
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_wide range of hiéh school students. The 0SS Modules @6y be 1ntro&uced
as pdrt’of the overall career education emphasis into academic.and/or
vocational and technical eaucatiOn programs. Three possible méthods
of utijizing the 0SS Modules appear to be available, Firét, different
aspects of the 0SS Modules can be integrated into a number of ongoing
courses., Seconﬂ; a special c0urse might be desighédéto teach only
occupational survivgl skills. Third, the occupational "survival skills
can be taught as partlof a specific course being offered currently in
various educational programs. (H\‘\

Ih order for the 0SS Modules to be used more effectively and to
be more useful to both teachers and students; 1t appears that certain
conditions should be met. First, the complexity and difficulty of
tﬂs 0SS Modules should be compatible with the learning ahilities of

-

‘the students who are being taught the QCCUpational survival skills,
Second; the structure of any program whére the 0SS Modqles are uti- "
lized should be such that adequate time is allowed for teaching both
the technical skills germane to the program and occupational survival
skills, Time should be alloéatea to integrate teaching o%'topits such
as occupational survival skills into programs designed to develop.
technical skills. Third, teacher enthusiasm for teaching eccupational
survival skills and a rapport between students and teacher will encourage
more ‘effective use of the OSS Modules.

The following recommendations are based on the findings relating
to use of the 0SS Modules with dif?%rént~student populations. These
recommendations are presented as guidelings for further research and

»

for implementation of the results of the study.




The 0SS Modules appear to be appropriate for the majority of
high school students enrolled in a prograh'that includes a formal
. work experience program. However, it is recommended that the 0SS
Modules be adapted to be more compat%bTe with the ;%i1ities of a
majority of SWEP stUdents. Particular attention shou]d be given
L to reducing the reading level of the 0SS Modules. Learning activi-
| ties should be developed to help SWEP students transfer relevant
information and concepts from the 0SS Modules to situations they
May encounter on the job. Since the range of abilities and handicaps
X is partlcularly great among Special Needs students, a]lowan(vs for
individualized pacing of 1earn1ng occupat1ona1 survival skills should
é be incorporated into the 0SS Modules. For some Special Needs students
, activities which entail reading and writing might be eliminated., In
addition, topics such as Teadership and-using creativity on the job
may create fee]ings‘of inadequacy for many Special Needs students
since they may not be able to compete successfully with other workers
in these specific areas. These topics might be replaced with topics
& related more directly toward épp]ying for a job, personal finance and
keeping a jobh.

v Methods need to be developed to 1ncorporate the teaéh1ng of occu-
pational surviva] skills into the structure of spec1a11zed vocational
and techn1ca1 education programs. Cooperative education programs with
related classrbom instruction time allocations is one method available
currently. Studies should be cgnducted to determine what is beihg

—taught currently in related classroom time. It appears that related

classroom instruction is too often utilized in cooperative education

\L - - | . ) ] ‘-]]7-d !.(3‘(




v

M-

- | pfograms to teach spéh1f1c skills needed by studeﬁts to‘per%orm pafti—,
| cular vocational or technical tasks., For example, in this‘study the
CO0 students didvnot have a related cl%ss. 'Instggd,lthe clasgttime
was utilized to teach specific office skills. As a'result,’thefe Was~
not adequate time to teach occupatioﬁal sur;ival skills. It is recom-
mended that related classroom instruction time bewmadq available to
teachers';nd students in cooperaéiéé education'programs to.teach.topics
- such as occupational survf@al skills. Gene}al‘related ciassroom instruction
‘time should not be utilized to teach3§pec1f1c vocational skil]s needed
to perform a particular job or task.
| Studies should be conducted to determine the éttitudes of voca-

tional and technical education teachers tqwaﬁg teaching topics such

as occupational survival skills. In-servigg attivities should be

&

arranged to infofm teachers and%administratbrg of the relevance and
1ﬁportance of teaching topics such as occupatiéni) survival skills

to aid them in determining the content for related classroom instruc-
tion. In addition, "in-service activities Shoul& be conducted to
prepare teachérs to teach occupational suryival skills,

The teaching of occupationa] survival skills might be introduced
into selected afadémic programs ‘as part of the overall career educa-
tion programs conducted in many school districts. .Baéed on sfudent

- and teacher 1nterv1ewchonductgd by this investigator, learﬁing
occupational survival skills appears to be relevant to the needs of
most students, not just to those engaged in vocational and tqchnical
education programs. |

The ‘extent to which occupational survival skills m’ght be learned -

eventually by most workers after an extended period of time on the job

-118-
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should be 1nyestigated. 'Cross-seétional fesearch studtes .should §f |
| be conducted to determine the differences in attainment of occu-
~ pational survival skills by individuals who are at different stages
of their adult working lives.
Longitudinal studies‘should be c06ducted with students who have ~
and have not been taugh}ftdpics such ?s dEcupatonal survival skiiis
io high schgo] programs to determine differences 1in meaningfulness,
satisfaction, and productivity hetween these workers. The results
of these studies might form a rationalétﬁor tea;hinﬁ occupational
survival skills to adult workers. Findings of these studjes might
determine whether adult workers can benefit from being taught the |
same §et of occupational survival skslls as high school-siudents off
if‘different occupational survival skills are nEedéd by adult workers
~at various stages of their working lives. Adu]t{education programs
;ﬁ schools and business organizations should broad!n_the{r ﬁurricu]a
and iraining pwogrdms to encourage the develapment of a wider spec-
trum of human abilities than those represented traditionally.in ’
standard programs, : | | : \:) X
CETA students participating in the study who had pre&ious]y
dropped out of high school for'one reason or another indicated that
lTearning the occupational Survival skills while in high school might
have encouraged them to finish high school. It is recommended that |
-occupational syrvival skills be taught to students at various grade s
levels -in highq\ﬁQ ol. re&lrdless of their educational program, who \\
have been ident{fied as potential dropouts. ,
Students who have indicated that they p}an to participate 1g

a cooperative education program during their Junior and/6r senior

~119- .
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year in high school‘might be taught the occupational survaal skills

prior to their actual enro Iment in the cooperative education pro-
\ o

grams to~help ensure a successful cooperative gxperience., Studties
should be conducted to determine the effects of learqiné occupational
survjvéf skills on work performance at cooperative educatibn students'
Jjob training stations.

Studies should be conducted on a continuing basis to identify
addftional topics to be included within the‘occupational survival
skills materials. Thé purpose of these studies should be to promote
relevant work training programs based on current aSSesspents of skills
needed‘for‘successful work experiences. Further research utilizing
the 0SS Modu1e§vw1th studentS'from*var\ous educational programs, should
be conducted to shed additionél Tight on many‘of‘the issues addressed
in this study. . ®

| The literature seems to indicate that the accelerating chaﬁges
in technology and the post-industrial shift to a service economy are
affecting skill requirements in unpredicfed ways. Discussions with.
employers by the investigator over time suggest an increasing con-
cern among employers that attention needs to be given in school to

skills such as planning, coping and problem solving which are applic-

able to-broad organizational concerns, Orienting people to the use

of skills such as occupational survival skills which they need on

the job may be as important, or even more 1mportaht, than teaching

. the technical aspects of their work. There may be a.long term benefit

to both employee and employer from learning skills such as those

~included in the 0SS Modules.. . .
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